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YouthMADE Facilitators: October 2010 - April 2011Chitha Manoranjan 	 Ivo Heart HaggartyKelly Bao     	 Lilavati LevineMatthew Louie	 Neelam KharePeggy Lam		  Peter WanyenyaRaven Hiebert	 Verdann Evans

Youth MADE 
Facilitator Training Staff – October 2010 - April 2011

Rupinder Sidhu - Lead facilitation mentorSara Kendall - Lead facilitation mentorAngela Brown - Facilitation training assistance Ella Cooper - Facilitation training assistance 
Special Thanks: Jesse Keefer of Bodega Resort for nourishment and hospitality

YouthMADE is* ... 			             a multifaceted media arts production and outreach 
program that inspires those who have experienced racism and discrimination to 
become creative agents of change.	 The ‘big picture’ goal of this project is to help make BC school communities 

more compassionate, inclusive, creatively engaged, critically aware and socially just. 
At the heart of this project is the belief that digital storytelling is a transformative 
and powerful tool for building relationships across and between ‘difference’.
* (Media Arts Diversity Education)

      ~ LEGEND ~

	    Using the power of youth-voice, interactive games	
    & digital storytelling, the YouthMADE 

	      resources seek to:

		  Ä engage hearts, heads, hands and voices

	        Ä  promote the projects core  values:
“The 3C’s”: Compassion, Critical Thinking, Creativity

 	 Ä create opportunities to generate conversations 
	 that are meaningful and relevant to young people.

Visual Cues: æ
Seeking balance to engage the 
Whole Student
The icons in the right hand margins of each activity are meant to identify which “C”(and aspects of the student) each activity is designed to “move”.

Wrap Up/
  Debrief

GoalsEstimated Time

Prep. & Materials The Plan

Follow UpAssessment
& Evaluation

WORKSHOP 
COMPONENTS:
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YouthMADE Philosophy and Approach

Viewing Anti-racism Through a Heart-shaped Lens:
Approaches to anti-racism education that only engage people 
intellectually tend to yield superficial results at best, and unexamined 
guilt and defensiveness at worst. As a result, spaces must be created 
to encourage storytelling, deep listening and self-reflection. Stories 
have a profound capacity to  foster  empathy (for self and others), 
disarm defensiveness, dissolve dualisms (eg. Between “us” and 
“them”; “the righteous” and “the guilty”) and help people access 
their humanity.

Discerning Vision: Looking at the World Through a Critical Lens:
On the other hand, multiculturalism and diversity are often 
celebrated in ways that gloss over issues of power, privilege and 
injustice and fail to address the ways in which racism intersects 
with other forms of oppression. This project helps to foster 
critical thinking skills so that students can more effectively 
explore the complex and subtle ways in which discriminatory 
attitudes and practices overlap and get perpetuated. 

The Inclusion of Artistic Practice:
Art and creative expression have the capacity to reach and 
reflect some of our most deeply held hopes and assumptions, 
touch our ‘whole selves’ and resonate to the core of our being. 
This power holds the potential to inspire, catalyze and synthe-
size. The creative component of each lesson is meant to help 
guide young people to that space and  give them an opportunity 
to reflect upon and express core feelings and beliefs that are 
often beyond words. 
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Curriculum Links and Grade Designations

The content covered in all the YouthMADE lessons have direct links to the BC Ministry Integrated Resource 
Package Prescribed Learning Outcomes (PLOs).  The elementary lessons have links to PLOs in the following 
subject areas but may also be integrated into other subjects: English Language Arts; Social Studies; Career 
and Health Education; and the Social Responsibility Performance Standards.  The secondary lessons have 
links to PLOs in the following subject areas but may also be integrated into other subjects: Social Justice; 
Social Studies; History; English; Career and Health Education; Planning; BC First Nations Studies; Civic 
Studies; Drama/Film; and the Social Responsibility Performance Standards.

The elementary lessons with the grade range designation of K-7 include activities that are specifically writ-
ten for late primary and lower intermediate grades but may be adapted for early primary and upper inter-
mediate grades. The lessons with the grade range designation of 4-12 include lessons activities that are 
specifically written for upper intermediate and secondary grades but may be adapted for lower intermediate 
grades. 

The lessons also support the ministry mandated School Codes of Conduct and BC Human Rights 
Code that prohibits discrimination on the basis of  “an individual’s or group’s race, colour, ancestry, place of 
origin, religion, marital status, family status, physical or mental disability, sex or sexual orientation.”

This is a ‘living’ resource and we encourage you to send us any feedback about the following lessons and/or 
forward any lesson variations that you create for your particular grade level so that other educators can 
benefit from the breadth and depth of your knowledge, skills and experience.  And we will ensure that you are 
credited.  The lessons will be adapted for ALL grade levels and will be available in the Teaching Resources 
section of the Access to Media Education website: www.accesstomedia.org
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Safety Matters
Creating a Learning Environment Conducive to Dialogue & Courageous Conversations

The YouthMADE lessons involve experiential learning activities that address complex issues and personal lived experiences 
and require facilitated dialogue in an environment of safety, trust and respect.  Students are encouraged to engage in dialogue by 
expressing their views openly and truthfully, listening actively, and by honouring others’ voices and viewpoints.

Facilitating dialogue in the classroom can be challenging when it involves emotional, personal and politically volatile issues. 
Open and honest dialogue requires students to take risks and be willing to experience a degree of conflict and personal 
discomfort.  It is the responsibility of the teacher to actively build as well as maintain safety, trust and 
respect in the learning environment.

Dialogues are considered ‘courageous conversations’ when students expose their values and reflect on the assumptions 
that underlie their actions and viewpoints. To support these conversations, classroom norms, expectations or agree-
ments are recommended.  Develop, model and practice the ‘Classroom Community Agreements’ 
with students to enhance safety and respect within the class, particularly during courageous conversations. 
These agreements are most effective when developed collaboratively with 
the class and re-visited before each lesson. 

The following are essential techniques for generating healthy dialogue:
Ä Role model respectful, engaged and caring language, tone and behaviour as the facilitator. Model appropri-
ate sharing of lived experiences by referencing personal reasons you feel this work is important.  Doing so helps to 
‘situate you’ and demonstrates your humanity and authentic self-reflection.

Ä Use rounds, energizers and community building activities to develop a sense of safety and 
trust. ‘Check in’ and ‘check out’ exercises can be as simple as asking, “What number/colour/weather pattern are 
you feeling like today, and why?” or “What do you want to get out of this session?”  

Ä Be mindful of who is participating in the discussion and who is not. When appropriate, try to ensure that 
everyone has an equal opportunity to speak. This can be done through ‘rounds’, where 
everyone takes turns at answering a question without being interrupted or by inviting students to discuss a topic 
with a partner, ‘Think-Pair-Share’. Students, who do not feel safe to participate in a dialogue, have a right not to 
participate.

Ä Consider time constraints.  Be mindful of the time allotted for the lesson activities and dialogue 
as it is important that a lesson does not end on a contentious point.  Ensure that enough time is provided for a 
‘check out’ or a closing activity with the class.

æ
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‘Courageous Conversation’ is a strategy that uses Four Agreements to engage students who may not 
usually share, sustain  the conversation if it gets uncomfortable or diverted and deepen the conversation to the point 
where authentic understanding and meaningful actions occur.

Ask students to be willing to:

1. Stay engaged: Make a personal commitment to stay emotionally, intellectually and socially involved. Try not to let your 
heart and mind ‘check out’ during the conversation.  Try not to divert the conversation or remain silent rather than speaking your 
truth.

2. Speak your truth: Take risks and be as honest as possible about your thoughts, feelings and viewpoints.  If the conver-
sation is not honest, it will be limited.

3. Experience discomfort: Our ‘comfort zone’ and ‘discomfort zone’ is separated by the ‘Learning Edge’, a place where 
we might feel anxiety, frustration, confusion, sadness, anger, uncertainty, denial, guilt, etc. but it is where the optimal place of 
learning occurs.  When we become more comfortable with discomfort, the better we will be able to address future conversations and 
challenges.

4. Expect and accept non-closure: Expect that closure or solutions may not be reached at the end of the lessons.  
The ‘solutions’ are part of our commitment to have ongoing dialogue as an action plan once the issues have been introduced.  We are all 
on a continuum of  learning and understanding.  It is not important where you are on the continuum but that you are moving forward.
 
Each student’s commitment to fully embrace the ‘Four Agreements’ will enable them to engage, sustain and deepen 
the conversations around the complex issues that arise from various learning activities. 
	
*The teacher may work collaboratively with students to develop other agreements that might be helpful in supporting 
‘Courageous Conversations’ in the classroom.

ù Adapted from Singleton, G. & Linton, C.  (2006). Courageous Conversations About Race:  
A field guide for achieving equity in schools.  Thousand Oaks:  Corwin Press Inc. 

POWER of DEBRIEFING

Debriefing allows the group to process, question and analyze ideas and skills that they have just explored.

Benefits to participants: Without the opportunity to debrief, participants may feel scattered, fragmented and confused. 
Debriefing allows time for individuals and for the group to wrap their minds around what is being discussed. It allows for further 
and deeper questioning and analysis, and the opportunity to relate ideas to one’s own life and experiences. It is also very useful as a 
reminder of key points of the issue.

Benefits to facilitator / teacher: The debriefing process makes it possible to gauge how thoroughly and successfully key 
learning outcomes were covered. Debriefing opens up the discussion to allow participants to look at an issue from different angles, 
and helps move the discussion along. It is also a useful segue way to introduce subsequent topics.
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‘Tune In’ to the feelings of others
This lesson will enable students to walk in others’ shoes to 
help them understand their feelings.  Taking others’ 
perspectives and recognizing and honouring their feelings 
will help students develop empathy and encourage them 
to act compassionately towards others.  
 

Estimated Time: 90 minutes (3 class periods)

Goals

Prep/Materials

To recognize and describe other’ feelings in a range of situations.

To develop empathy and act in ways that are kind, caring and compassionate

To use appropriate strategies for communicating effectively with others 

To treat others fairly and respectfully, including those who are different in some way.

To understand the parties involved in a hurtful incident and learn how to be an Active 
Witness (‘Stick up’ for others when injustice is perceived)

· DVD player; Youth MADE Animation:  Tune In
· Remote Control
· Two pairs of big shoes or large paper cut-outs of shoes
· Witnessing Triangle and Four Kinds of Witnessing (pg. 11 & Appendix pg. 80 )
· Large Witnessing Triangle drawn on to chart paper
· masking tape
· Signs with the names of the parties of the Witnessing Triangles
· One by Kathryn Otoshi

ä Lesson Created by Brenda Lepine and Angela Brown
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Energizer (10 minutes)

Read the picture book ONE by Kathryn Otoshi.  This story uses colours and numbers to teach children how to 
stand up for others when they come up against people who try to intimidate or hurt them.  RED likes to pick 
on all the colours, especially BLUE but they don’t know what to do until ONE comes along and shows all the 
colours how to speak up and COUNT.  Ask students to make predictions throughout the story.

Part 1 (30-35 minutes)
1.  introduce the witnessing triangle 
hang up the chart paper of the witnessing triangle and create a giant triangle on the floor using masking tape and marking it 
with signs for the witness(es), Receiver(s), offender(s) and external(s)/outsider(s).  Introduce the Witnessing Triangle by 
telling students that these are the five main groups involved in an unfair or hurtful incident:

	 1. Self as a WITNESS: you, who sees a hurtful incident and may use words and/or actions to help.
	 2. The CO-WITNESS(ES): others who see a hurtful incident and may use words and/or actions to help.
	 3. The OFFENDER(S): The person(s) who uses hurtful words and/or actions towards another in an incident.
	 4. The RECEIVER(S):  The person(s) who receives the hurtful words and/or actions in an incident.
	 5. The EXTERNAL(S)/OUTSIDER(S): Those who are not present at the time of an incident but may be asked for help.

2. Think, Pair, Share
Ask students to reflect on the story One and think of which characters may be the Offender(s), receiver(s), witnesses(es) 
and external(s)/outsider(s)? Have students turn to a partner and share their ideas.  Invite a few students to share with 
the class.

3. screening of tune in
Tell students that they will now watch an animation that will teach similar lessons that they learned in the book One.  Ask students 
to think about how the characters in the animation relate to the parties in the witnessing Triangle.

Debrief Questions:
	 ·   What happened in this story? 	
	 ·  How do you think Blue felt? Why?	
	 · How do you think Red felt?  Why?
	 · What did the other colours in the story do when red was treating them in a hurtful way?  
	 ·  What happened when # One joined the colours?
	 ·  have you ever been treated like the colours in this story?  if so, How did it make you feel?  
	       what did you do?  	
	 ·  What did you learn from the story?

Tell students that they will now watch an animation that will teach similar lessons that 
they learned in the book One.

æ
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Debrief Questions:
	 ·  What did the witnesses do in tune in?”   (Record their responses beside the ‘Witness/
	       Co-witness’  part of triangle on the chart paper). 	

	 ·  What would you do if you witnessed this incident?” (Record their responses on 
	         a different piece of chart paper).	

	 ·   How was the story One similar to the story in Tune in?
	 ·  What did you learn today?

NOTE:   If students share that they would ‘ignore’ or ‘walk away’ from the situation, thank them for their 
honesty and validate their actions by telling them that it is very natural to not want to be involved in these kinds 
of situations.  Ask the class how many students have ignored or walked away after seeing a hurtful incident and 
brainstorm all the reasons why and record them on the chart paper (e.g. “I was scared, confused, shocked”, “I didn’t 
know what to do”, “He’s/She’s wasn’t my friend”, “I thought someone else would help” etc.).  Explain that although it 
may be very hard, it is important to speak up so that everyone feels safe at school.

Ù

Play the DVD of Tune In.  Name a character from tune in and ask students to think about whether the character is a witness, offender or 
receiver and to share their answers with their parnters.  after a couple minutes, ask them to walk over to the giant Witnessing Triangle 
with their partners and to stand on the part of the triangle that they think matches the character (record their responses on the wit-
nessing triangle chart paper).  Give a few more examples so that students have a strong understanding of the various parties involved 
in a hurtful incident.

Ask students to write or draw about a time when they witnessed a situation at school (e.g. classroom, playground, hallway etc.) that 
related to the story Tune in or One in their journals or drawing books.

Part 2 (40-45 minutes)

Review the book One and review the giant Witnessing Triangle on the floor using the characters from the book.  Have students 
discuss the character with a friend and walk over and stand on the part of the triangle that they think matches.  Review the 
chart of the Witnessing Triangle.

1. Re-screen the animation Tune In. 

2. Put out a pair of shoes or a cut out of the feet and tell the students that the shoes or cut-out represent the Receiver who 
is about to be silenced with the remote control in Tune In.  Ask students:		

	 Ä How do you think the Receiver is feeling?		
	 Ä Have you ever been treated this way or have been silenced? If so, what did it look like, sound like and feel like?  		   	
	 Ä If not, have you witnessed a family member or a friend being silenced? How did they feel?  How did you feel?  		
	 Ä Pretend that you are ‘in the shoes’ of the Receiver and quietly think about what he is thinking and how he is feeling.  
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Dis-witnessing 
(Joining or Ignoring): 

Passive Witnessing 
(Watching):

Active Witnessing
(Talking):  

Ethical Witnessing
(Teaching):  

Joining in with the offender(s) or walking away and 
ignoring the situation “Not hearing, Not seeing, Not 
doing”.

Seeing the situation and feeling confused but not do-
ing anything.  “Hearing, Seeing, Feeling but Not Doing”

Using helpful words to support the receiver or talking 
to a co-witness, an external/outsider or the offender 
to help with the situation  “Hearing, Seeing, Feeling 
and Doing”

Recognizing unfair treatment and teaching  others to 
make a change in their school.  Moving beyond “Hear-
ing, Seeing, Feeling and Doing”

NOTE:   The four Kinds of Witnessing refer to behaviours and are not finite or meant to label particular 
students.  Explain to students that they describe the different ways they might respond to different incidents 
(and that each person may use different kinds of witnessing in different situations).  They might respond with Dis-
witnessing by ignoring an incident because they are afraid one day and they might respond with Active witnessing 
by supporting a friend who is a receiver on another.  Tell students that it is okay if they have been Dis-witnesses 
or Passive witnesses in the past as speaking out during hurtful incidents is not easy and it takes much practice.  
Explain that the purpose of this lesson is to learn and practice how to be Active Witnesses.

Ù

3. Invite a few students to volunteer to step into the shoes or cut-outs and take on the receiver’s role.  Have the students 
share how they are feeling.	

4. Now ask a student to step out of the shoes and into another pair of shoes and give him/her the remote and ask him/her to 
share how he/she is feeling.  Ask the class:
	
		  Ä How would you use the remote?  
		  Ä Have you ever silenced anyone? If so, how did it make you feel? 

5. Introduce the Four Kinds of Witnessing and discuss what kind of witnessing each character in Tune in is demonstrating.

6. Ask students what the yellow character in Tune In did?  What kind of a witness was he? Using the chart paper, review how the 
different witnesses in the Tune In responded.  Review that a witness may use helpful words to respond to various parties involved 
in a hurtful incident to help make the situation better.	

7. Brainstorm with the class a list of responses that a witness might say to a Co-witness(es), the Receiver(s), the Offender(s) or 
External(s)/outsider(s). Record these responses on chart paper in a four-column chart with the four kinds of witnesses as headings across 
the top.

8. Invite more students to step into the shoes or cut-outs and take on the role of a witness.  Ask students to role play what 
they might say and who they might speak to, using one of the brainstormed responses on the chart paper.  



æ
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		     Wrap Up/Debrief: 
 		         Debrief Questions:		
			   · How did you feel ‘walking in another person’s shoes’?
			   · What do you think the remote control stands for?
			   · Have you ever been pressured by others to do something you felt was unfair or hurtful?  Tell us about it.
			   · What can you do or say as a witness to a hurtful situation?

	 Ask students to:

			   Ä write or draw about what they learned on the paper cut outs of shoes.
			   Ä draw the Witnessing Triangle and write about a real-life situation when they witnessed others being 
			            silenced. How did they respond? What might they do differently if this happened again?
		      
			   Follow Up:
			   Ä Have the students draw the Witnessing Triangle and write about a real-life hurtful situation they witnessed 	
			            involving one of the following: age, gender, appearance, race/ethnicity, sexual orientation, class, ability, 
			            family configuration etc.)  What did they do?  What might they do differently if this happened again?	
			   Ä In small groups, have students role play real-life hurtful situations to practice active witnessing responses 		
			           (using the brainstormed list of active witnessing responses). 
			   Ä Using other story books, have students step into the shoes of various characters.  Find stories where they 		
		                                can step into the shoes of characters that are:  Offender(s), Receiver(s), Witness(es), External(s)/
			            Outsider(s) (For recommendations, see:

					     Annotated Bibliography - available online at www.accesstomedia.org

			   Assessment & Evaluation
			   ð Assess that students have honoured the Classroom Community Agreements during the lesson 
			              discussions and activities.			 
			   ð Look for evidence of students’ willingness to share their feelings honestly 
			   ð Observe student engagement and their ability to listen actively during class discussions. 
	            		  ð Look for evidence that students are showing empathy when debriefing the story book One 
		                                    & the animation, Tune In.

	 Assess that students’ journal entries and classroom discussions demonstrate :

			   ð an understanding of all the parties involved in a hurtful incident
			   ð empathy for the receiver during a hurtful incident
			   ð a willingness to be an Active Witness, stick up for others. 

*You may also invite students to do self and/or peer assessments for the above assessments.
*You may use the following rubric scale to evaluate the above assessments: Powerful=5; Confident=4; Developing=3; 
Beginning=2; Not yet meeting expectations=1.

ą Annotated Bibliography - available online at www.accesstomedia.org
ùWitnessing Triangle (see Appendix, pg 80)
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‘Pass it On’: Random Acts of Kindness 	
			          & Compassion

To differentiate between positive and negative behaviours in relationships

To encourage and compliment others

To show empathy and describe others’ feelings in an increasing range of situations

Demonstrate an understanding of appropriate and inappropriate ways to express 
feelings and communicate effectively with others

· DVD player;Youth MADE Animation:  Pass it on
·  Student Reflection Journals
· A class set of 8½  X 14 legal sized paper with 4 large consecutive boxes photocopied 
     onto it (see Wrap up activity)
·  Pencil crayons, felts, pastels

This lesson emphasizes the power of one’s ability to ‘pass on’ positive 
words, feelings and actions to others to help build self-esteem, empathy 
and compassion. Students will view the animation Pass it On to learn 
about the characteristics and impact of positive and negative behaviours.  
They will practice how to be mindful with their words, tone of voice and 
body language and will create a collaborative art project to highlight their 
experiences of demonstrating random acts of kindness and compassion.

Estimated Time: 90 minutes (3 class periods)

Goals

Prep/Materials

ä Lesson Created by: Angela Brown, Education Consultant, Anti-racism, Diversity & Social Justice.  HANDS cONsulting (Honouring, 
Affirming and Nurturing Diversity in Schools): www.handsondiversity.com
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Activity 1: 
Energizer Pass on the put-ups!  (15 - 20 minutes)

Arrange students into groups of 4 and randomly number them 1-4.  Ask all the #1 students to whisper 
something about himself/herself to the #2 student (e.g. favourite hobby/activity, a skill, a talent etc.).  The 
second student will then whisper this information to the #3 student but will add positive details that they 
appreciate about that person.  The #3 student continues to add positive details and whispers this informa-
tion to the #4 student.  The final student then shares the positive statement aloud to the small group. Once 
all groups have shared, invite the #4 students from each group to share their positive statements aloud to 
the class.  Continue the activity until all students have had a positive statement shared about them.

Debrief Questions:
	 · How did it make you feel when your classmates said kind words about you?	
	 · Have you ever had unkind or hurtful things said about you or done to you?  
	         If so, how did that make you feel?
	 · Have you ever said or done unkind or hurtful things to others?  If so, how did that make you feel?

Tell students they will be watching an animation of people passing on some kind and unkind 
behaviours and how these behaviours make people feel. 

æ

Activity 2: Screen the Youth MADE animation “Pass it On”
				       (15-20 minutes)

NOTE:   Students will likely focus on the physical violence in the animation and may find it humourous.  
Address that violence is extremely hurtful and that there is a zero tolerance policy for violence in the school       
community and beyond, Explain to students that since violence is not tolerated, you will focus on the other ways 
that we may demonstrate unkind and hurtful behaviours without knowing it.

NOTE:   Students will likely share that they have experienced name-calling or gossiping, the use of hurtful 
language.  Tell students that words can be very hurtful and that the next activity will help them practice how to be 
mindful of the way that they use their words so that they are not misunderstood by others.

Ù

Ù

Debrief Questions:
	 ·  What were these characters ‘passing on’ at the beginning of the animation?  How do you think 
	       the ‘receivers’ felt (those receiving the kind or unkind behaviour)?  How did they show their 
	        feelings? (e.g. facial expressions, body language etc.)	
	 ·  What happened after a character passed on a kind or unkind behaviour? (e.g. The behaviour was 	
	         passed onto another person; the behaviour was contagious; the behaviour was a 
	         negative/positive influence).  Have you ever had this happen to you?  If so, tell us about it.	
	 · What happened at the end?  How do you think the characters felt at the end?	
	 · What did you learn from this animation?
	 · What are some of the unkind and hurtful things that have been done to you (aside from physical 	
	       actions such as hitting, punching, pushing etc.)?
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Activity 3: Be mindful of what you say:        (15-20 minutes)
	            		    Words, Tone & Body language

1. Brainstorm some statements that students might say to one another on a daily basis.  
Ask students, “What are some things that you say to your classmates during the day?”

Sample statements:
		  Ä What are you doing for recess?		
		  Ä What are you eating?		
		  Ä That’s nice.
		  Ä What are you drawing?
		  Ä What are you doing after school?
		  Ä What are you reading?
		  Ä  How do you do that?
		  Ä When will you be finished?

Write the students’ statements on the board.  Tell students that when we talk to people, we do not only use words but we use our 
bodies and our voices.  All of these ways help people understand what we mean.  But sometimes, we might say something that others 
think means something else.  

2. Choose one of the neutral statements from the brainstormed list and model how it sounds in a neutral and friendly manner.  
Using the same statement, deliver it in a negative way through your tone of voice and body language (e.g. emphasizing certain words, 
using a sarcastic tone, using an unfriendly voice, crossing arms, making a negative facial expression, scowling, etc.).  
Ask students how the two statements were different even though the words were the same.  

3. Invite students to practice with a partner how to say the statements on the list in both a kind way and unkind way.  Invite some 
students to share their role plays in front of the class and ask students the following questions:  

	 · How did it feel when you were spoken to in a kind or respectful way?
	 · How could you tell that the person was being kind or respectful?  What did the person look like and sound like?  
      	       (Write these characteristics on the board; e.g. smiling, eye contact, open body language etc.).
	 · How did it feel when you were spoken to in an unkind or hurtful way?
 	 · How could you tell that the person was being unkind or hurtful?  What did the person look like and sound like? 
     	      (Write these characteristics on the board; e.g. frown, arms crossed, leaning forward, closed body language).

NOTE:   There are three elements in any face-to-face communication: 
		  Ä 7% of meaning is in the words that are spoken
		  Ä 38% of meaning is paralinguistic (tone of voice) 
		  Ä 55% of meaning is in non-verbal behaviour (facial expressions, body language)

Mehrabian, Albert (1971). Silent Messages (1st ed.). Belmont, CA: Wadsworth.

Ù
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4. Draw a person on the board and do the following:  shade a small part of a speech bubble to represent the 7% of words; shade a 
larger part of the person’s throat and mouth to represent 38% of the ‘tone of voice’; and shade most of the face and body to represent 
55% of the ‘non-verbal cues’.

NOTE:   The 93% of non-verbal elements are particularly important for communicating feelings and at-
titudes, especially when they are incongruent.  If words disagree with the tone of voice or non-verbal cues, people 
tend to believe the tonality and non-verbal behaviour.

Tell students that it is important to understand  all of the ways that help us talk to others and helps others to 
understand us.  If we are not mindful of how we use our words, voices and body language, we might be unknowingly 
sending an unkind or hurtful message to someone.

Ù

Wrap Up: (20 - 30 minutes)
To complement the Pass it On animation, invite students to create a comic strip that illustrates a time when 
they passed on a random act of kindness to a friend, family member or a stranger.  You may want to brainstorm 
some examples with the students.  Provide them with a piece of 8½ X 14 piece of paper that has four large 
consecutive boxes photocopied onto it.  Ask students to draw a picture of their scenario and to label it to 
tell their story of kindness and compassion.  Remind students to illustrate the characteristics of kind and 
respectful behaviour brainstormed earlier (including body language).  When each student’s comic is complete, 
transfer all the ideas onto a long piece of paper to create a tapestry. 

Follow Up:
Ä Share the class tapestry with another class and invite them to add to the tapestry by telling their stories 
of random acts of kindness and compassion.  Other classes may choose to represent their stories using a 
different style of art, such as a mosaic.  Encourage classes to continue passing their artwork along until all 
the classes in the school have contributed to it.  Once everyone has participated, hang the tapestry or other 
artwork around the gymnasium or auditorium during a school assembly to acknowledge and celebrate all the 
random acts of kindness that have been demonstrated in the school.  

Ä Invite students to present their role plays to students of younger grades in the school to model the            
importance of being mindful of their words, tone and body language.

		  Assessment & Evaluation
		  ð    Assess that students have honoured the Classroom Community Agreements during the lesson 
		               discussions and activities
		  ð Assess students’ participation in sharing their experiences. Look for evidence of active listening 
		              and their willingness to give positive and respectful statements.
		  ð Assess how cooperatively students are working together during the activities, discussions and role plays.	           	
		  ð Assess that the comic strip characters include the characteristics and elements of respectful language 		
		              (verbal and non-verbal cues)

*You may also invite students to do self and/or peer assessments for the above assessments.

*You may use the following rubric scale to evaluate the above assessments: Powerful=5; 
Confident=4; Developing=3; Beginning=2; Not yet meeting expectations=1

æ
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Who Am I?:  ‘Break it Down’  

To list the characteristics that create one’s identity and demonstrate respect for 
their own and others’ identities

To expresses feelings honestly and appropriately using ‘I’ statements

To distinguish between  labels that ‘lift us up’ and those that ‘put us down’ and 
understand how they affect how we see ourselves and others

To recognize some forms of stereotyping and name-calling and describe their hurtful and 
negative effects.

· DVD player, Youth MADE Animation:  Break It Down
·  I AM worksheet (see Appendix, pg.81 )
· Pencils
· Chart paper with a large reproduction of I AM worksheet on it
· Felt pens
· Scissors
· Garbage can
· Journals or Writing Books

Estimated Time: 90 minutes (3 class periods)

It is important to have an understanding of ‘who you are’ to be able to 
appreciate the things that you have in common with others and things that 
make you unique. In this lesson, students will explore some of the charac-
teristics that make up their identity and explore how ‘society’ labels people 
and deems certain characteristics as favourable or unfavourable. It will also 
highlight how labels affect our perception of self and others. 

Goals

Prep/Materials

ä Lesson Developed by Brenda Lepine
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Energizer: I Am….. 
Students and teacher form a circle.  Teacher says a statement beginning with “I am……. “
If the statement is true for the student, he/she steps into the circle. Before the next statement is said, the 
circle is reformed.  Some examples of statements:

Debrief Questions:
	 · When you hear those words on the bricks, how do you feel?  What do they make you think of?	
	 · Do those words have anything in common?	
	 · How are those words different?
	 · Have you ever been called any of these words?  

I am….
	 Ä Canadian			   Ä brown-skinned
	 Ä skinny			   Ä good at math
	 Ä a video game player		  Ä a sister
	 Ä a son 			   Ä a good friend 
	 Ä shy 				    Ä a good listener
	 Ä smart 			   Ä silly 
	 Ä lovable

Part 1 (20-25 minutes)

1. Play’ Break It Down’ (Under the “Animating Matters” section of the YouthMADE DVD)
For younger and non-reading viewers pause at the bricks and have a student or yourself read the labels on the bricks. 

Ask the students to share the words they’ve been called. Make a list of them on the board or chart paper and ask students to briefly 
share why and when they were called these words and how it made them feel.

NOTE:   You may make comments about the hurtful and unfair nature of name-calling after each student example to 
emphasize the impact that casual use of labels can have (e.g. Everyone started calling me clumsy because I tripped during 
gym class—highlight that this is an unfair generalization etc.; I was called stupid or dumb on the playground for no rea-
son—highlight that these types of terms may be used out of context for the sake of hurting someone and that they don’t 
necessarily characterize the person etc.).

Ù
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2. Play the rest of the DVD.

Debrief Questions:
	 · What might the bricks represent?	
	 · What might the wall represent?   Why is the child building the wall?
	 · How do these walls get built?  Who builds the walls? 
	 · Where might the walls come from?
	 · Why did the wall break down?
	 · What did you learn from this animation?

Part 2 (25 minutes)

NOTE:   If you are continuing this lesson from a previous day, you might consider re-screening the animation 
Break it Down and reviewing the brainstormed list of hurtful words before proceeding to Part 2.Ù

1. Show students the worksheet with ‘I AM’ written at the top. Model how to fill in the worksheet using a large reproduction on chart 
paper.  Describe how students are to write down anything that describes themselves using ‘I am…’ as a beginning statement. Non-
writers can draw pictures.

2. Students fill in worksheets.  Early finishers can share with peers or can draw a picture of some of their ideas on the back.

Gather in a circle and reflect on the activity.

Debrief Questions:
	 · How did this activity make you feel?	
	 · What did you learn about who you are?	
	 · What is something about yourself that you are proud of? 

ûGame variation (for classes with high levels of safety and maturity): 
	
	 Ä Replay the game ‘I Am’ asking students to give the examples from their worksheets about 
	         what they would like to be better at or would like to change about themselves.
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Part 3 (25 minutes)

1. Have students label their statements on their “I AM’ worksheet as positive or negative using a + and - symbol.  Discuss that a 
negative symbol would represent something that makes them feel bad, sad or not as good as someone else.  A positive symbol would 
represent something that makes them feel happy, good and proud about themselves.  Model this using your chart paper of I am 
statements.  Discuss that some people may not have negative labels and that sometimes a statement or label might seem positive to 
others but it can actually feel like a negative label to you.  

2. Ask students cut up their sheets of  I am Statements and sort them  into a positive and negative pile 
(This  could also be done in partners ).  Early finishers can help their peers.

3. Students re-gather sitting down in the circle bringing one statement from their negative pile.

4. In the centre of the circle is a garbage can. Taking turns, each person has the option to ‘share or shred’.  Another variation is to 
use a recycling bin and tell students that they may ‘recycle’ their negative statements into the new, positive statements that their 
classmates will be using to counter the negative ones

If they shred, they throw the label into the garbage can.
 
If they share, have students share their negative statement and after each student shares, the teacher invites a couple students to 
counter the statement with something that they think is positive about the student.   And then ask them to shred and throw these 
negative statements—which are “garbage thoughts” into the trash.

5. Place students in workable pairs or triads.  Students sit knee to knee and share their positive statements to their peer(s).  Peers 
who are listening are invited to share more positive ideas about their classmate.

6. Regroup in the circle.

Facilitator Tip: 
It is extremely important to review the Classroom Community Agreements before the 
students take the risk of speaking their truths and showing their vulnerability in the game variation.

ß

NOTE:   This exercise can help address the effects of ‘societal’ and peer pressure on students’ identities. You 
may want to revisit this activity later when debriefing what are considered  positive and negative characteristics  and 
how this affects our perceptions of self and others.

Ù
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Wrap Up: (15 - 20 minutes)

Follow Up:

Ä Students make ‘I Am’ posters.  Students draw posters of themselves illustrating ideas from
         their ‘I Am’ worksheet. 
Ä Students make an identity mobile representing themselves.  Have students draw pictures or write
         their ideas on 4x6” papers.  Attach papers at varying lengths to a stick, dowel or hanger.  Hang in the
         hallway or classroom.  
Ä Students compare and contrast their characteristics using a Venn diagram or a T- chart.
Ä Students make ‘You Are’ posters, highlighting positive characters about a classmate, 
         friend or family member.

		  Assessment & Evaluation 

		  ð Assess that students have honoured the Classroom Community Agreements during the lesson 
		              discussions and activities 
		  ð Look for evidence of their willingness to share their feelings honestly using ‘I statements’			 
		  ð Look for evidence of active listening and their willingness to give positive and respectful statements 
		              to their classmates           			 
		  ð Observe student engagement and assess how cooperatively students are working together in pairs.

		  Look for evidence in students’ journals and in the classroom discussions that students can:

		  ð describe and list some of their characteristics

		  ð identify positive and negative labels

		  ð identify how negative labels affect them and others

		  ð compare and contrast their characteristics with another

Debrief Questions:
	 · What did you learn about who you are?	
	 · What did you learn about your classmates?
	 · What types of things do you have in common with others?
	 · What are some things that make you different from your friends?	
	 · How did you feel shredding up some of those negative ideas and throwing them in the garbage?
	 · Where do you think we get some of these negative ideas from?
	 · Have you ever negatively labelled someone?  What did that sound, look and feel like?
	 · How did you feel when your classmates said positive things about you?
	 · What have you learned from this activity?

7. Encourage students to reflect on what they have learned from this activity in their reflection journals.  

* You may also invite students to do self and/or peer assessments for the above assessments.
*You may use the following rubric scale to evaluate the above assessments: Powerful=5; Confident=4;
   Developing=3; Beginning=2; and Not yet meeting expectations=1.



- - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - -
 -

 -
 -

 -
 -

 -
 -

 -
 -

 -
 -

 -
 - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - - 

-
 -

 -
 -

 -
 -

 -
 -

 -
 -

 -
 -

 -
 -

 -
 
Discriminatory 
Matters

23

‘The Canvas’:The Power of Active Witnessing

NOTE:  It is expected that students have an understanding of the following terms before engaging in this 
lesson:  stereotype, prejudice, discrimination, oppression, and ally
 (See: “Definitions” and “STEPS of Power/Empowerment” at the end of this lesson –Appendicies pgs. 75 & 76)

Ù
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To demonstrate attributes and behaviours that promote social justice, including 
recognizing injustice, fair-mindedness, embracing diversity, empathy and taking action

To show empathy and describe others’ feelings in an increasing range of situations.

To develop an awareness and understanding of the nature and consequences of various 
forms of discrimination

To speak out and take action to support diversity and defend human rights, even when 
that may not be a popular stance.

To practice a wide range of verbal and behavioural responses when they witness
discrimination and feel empowered to respond as Active Witnesses.

This lesson emphasizes the importance of speaking out when witnessing
discrimination and injustice. Students will screen various forms of 
discriminatory scenarios in the video Canvas and use them as tools to 
practice responding to incidents with appropriate and effective 
language. These role plays will empower students to use their skills and 
language as ‘Active Witnesses’ to help stop discrimination in their lives 
and beyond.

Estimated Time: 1.5-2 hours (2 class periods)

Goals

ä Lesson Created by: Angela Brown, Education Consultant, Anti-racism, Diversity & Social Justice.  HANDS cONsulting (Honouring, 
Affirming and Nurturing Diversity in Schools): www.handsondiversity.com
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· DVD player, Youth MADE Video:  Canvas
· Large sticky notes or index cards
· Chart paper
· Witnessing Triangle ( p. 80)
· Active Witnessing Response Cue-cards (Appendicies pgs. 82-85)
· Student Reflection Journals
· Role play Rubric (p. 77)

Part 1  Reflecting on lived experiences: What might you say/do?  (30 -35 minutes)

1. Hand out sticky notes to each of the paired groups.  Invite students to think of a time when they witnessed a friend, a family 
member or a stranger involved in a discriminatory incident. After a few minutes of quiet reflection, ask Partner A students to share 
their lived experiences with their partners by answering the following questions:  
	
		  a. Who was involved?
		  b.   What did you say or do when you witnessed the incident and why?
		  c. How did your response make you feel?

2. Partner B will record their partner’s answer from ‘Question b’ on a sticky note.  Next, ask Partner B to share their lived 
experiences and have their partners record their answers from ‘Question b’ on a sticky note.

Energizer:  Heads Up/Heads Down: Partner up  (10 minutes)

Ask the students to form a circle and explain that you will be giving them two sets of instructions repeatedly, 
“Heads Up” and “Heads Down.” When you say “Heads Down,” everyone must look down. When you say “Heads Up,” 
everyone must look up and straight into the eyes of someone in the circle. 

If they are looking at someone who is looking at someone else, they remain in the circle.  If they are looking at 
someone who is looking right back at them, they must both point at the other person and say the person’s name.  
Those students then partner up outside of the circle and observe the rest of the activity. Once all the partners 
have left the circle, repeat the activity until all students have a partner.  Ask students to find a creative way to 
determine whether they will be Partner A or Partner B (e.g. rock paper scissors game). 

Prep/Materials
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3. Tell students that you will revisit their sticky notes in a later activity.  Introduce the Witnessing Triangle ( p. 80), 
the five main parties involved in a discriminatory incident:

		  1.Self as a WITNESS: You as an observer to an incident who might respond appropriately with action and words.
		  2. The CO-WITNESS(ES): An observer(s) to an incident who might respond appropriately with action and words.
		  3. The OFFENDER(S): The person(s) who treats another person in a discriminatory way, through words or actions.
		  4. The RECEIVER(S):  The person(s) who receives the discriminatory remark or treatment in an incident.
		  5. The EXTERNALS/OUTSIDERS: Those who are not present at the time of an incident but may be asked to assist.

4. Ask students to think about the parties that were present in the experience they just shared with their partners and ask the 
following questions:
		  · Who tends to hold the most ‘power’ in the Witnessing Triangle? (Most students will say the Offender or 
		        the Witness.  Both parties hold power for various reasons but the Offender tends to hold the most power 
		        as the Witnesses tend to remain silent.  Discuss the impact of silence.  Ask students, What might 
		        an Offender think if the Witnesses remained silent during an incident.  How is silence perceived?)  

		  · Of  the various parties, who are there generally more of during a discriminatory incident? 
		        (There tends to be more Witnesses during discriminatory incidents).

		  · Who has the potential to hold the most power? Witnesses have the potential to hold the most power
                                                  if they ‘speak up’ as there are generally more witnesses during discriminatory incidents. (Witnesses have the 	
		         power to be allies and speak out against the discrimination, support the Receiver and to get help 
		         from an External/Outsider)

		  · Revisit your ‘Question b’ answers on the sticky notes.  How could you have responded differently? 
		        (Tell students that witnesses have the ‘power’ to respond to any of the parties involved in the incident 
		        using language to diffuse the situation. Tell them that there are Four Levels of Witnessing and to think 
		        about what level of witnessing they demonstrated during their incident).
				  

Dis-witnessing 
(Joining or Ignoring): 

Passive Witnessing 
(Observing):

Active Witnessing
(Responding):  

Ethical Witnessing
with Social Action
(Teaching):  

Student joining the offender; blocking awareness; 
denying or avoiding the situation “Not hearing, Not 
seeing, Not feeling, Not doing”

Student keeping silent; thinking about responding; 
feeling confused 
“Hearing, Seeing, Feeling but Not Doing”

Student responding with action, using appropriate 
and effective language; response may be immediate or 
delayed “Hearing, Seeing, Feeling and Doing”

Student recognizing unfair treatment; has a desire 
to change behaviours; and teaching and encouraging 
others to make change in the school community and 
beyond Moving Beyond “Hearing, Seeing, Feeling and 
Doing”

Four Levels of Witnessing

Adapted from Angela Brown, M.Ed. & F. Ishu Ishiyama, Ph.D (2009).  Break the Silence:  The Power of Active Witnessing.  Intermediate Curriculum Document. Vancouver Board of Education and F. 
Ishu Ishiyama (2006). Active Witnessing for Prejudice Reduction and Community Development: Trainers’ Manual for Facilitating Anti-discrimination Response Training (A.R.T.)
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 Tell students that taking an active role and responding appropriately during a discriminatory incident, rather than remaining silent is 
called Active Witnessing. An active witness uses appropriate and effective language to respond to one of the parties in the 
Witnessing Triangle (Co-witness, Receiver, Offender, External/Outsider).

5. Using 5 pieces of chart paper, display a five column chart on the board/wall.  Write the Dis-witness, Passive Witness, 
Active Witness, Ethical Witness and Active Witnessing Responses as headings across the top of the chart papers.  
Ask students to place their sticky notes in the column that best represents the type of witnessing that they believe their partner 
demonstrated during their personal incident.  

6. Ask the class what they notice about the pattern of where the sticky notes are placed.  Most of them will likely be placed in the 
‘Passive Witness’ column and if so, ask students questions such as: 

		  · Why do you think most students were Passive Witnesses during the incidents?  
		  · Why might it be difficult to respond as an ‘Active Witness’? (e.g. fear, confusion, shock,
		        unsure of what to do, relying on someone else to help etc.)

Explain that although there are many valid reasons that make it extremely challenging to respond and take action during these inci-
dents, it is important to learn to break the ‘Code of Silence’ and help stop injustice and discrimination.

Part 2  Screening the Youth MADE Video Canvas  (30 -35 minutes)

Tell students that they will now be screening a video that will demonstrate various forms of discriminatory scenarios.  Screen the 
entire video and ask students for general reactions, comments or questions.  Screen the video again, pausing after each discrimina-
tory scenario to engage students in the following questions:

Debrief Questions:
	 · What was the issue(s) raised in the scenario?  What form(s) of discrimination was exemplified? 
	       If there are more than one, how are they related? (e.g. relational aggression, exclusion, social 
	       isolation, rejection, individual racism, transphobia, physical aggression, hate crime) 
	 · Name the Offender(s), Receiver(s) and Witness(es).  How do you think each party felt?	
	 · If witnesses were involved, how did they respond?  What level of witnessing did they demonstrate?  		
	       How could they have responded differently?  
	 · If you were a witness in the scenario, what might you have said?  Ask students to tell their partners 	
	       their responses and for them to record their favourite responses (and to whom they would respond) 	
	       on sticky notes.  Invite a few students to share their responses with the class and to add these 		
	       sticky notes to the Active Witnessing Responses column on the chart.
	

1. Ask the paired students to form quads with a pair closest to them. Distribute the Active Witnessing Response Cue-Cards 
and ask them to choose one student to deal eight cards to each student in the group and to take a few minutes to read the responses.  
Explain that these responses are meant to be helpful, rather than hurtful and are used to diffuse rather than escalate a discriminatory 
incident.  Remind students that a calm and neutral tone of voice and body language that exhibits openness will also help diffuse the 
situation.
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2. Screen Canvas once again and ask students to imagine that they are a witness in the scenario and to think about how they might 
respond.  Pause after each of the three discriminatory scenarios and ask them to do the following:
	
		  1. Select a response from your cue cards that you might feel comfortable using as a witness in this 
		        scenario (Or invite them to use one of their own responses from their sticky notes or a combination 
		        of a cue card response and their own.  Remind students that their responses must be appropriate and 		
	      	       help diffuse rather than escalate the situation). 
		  2. Think about who you might respond to in the Witnessing Triangle 
		        (Co-witness, Receiver, Offender or External/Outsider).
		  3. Share your selected response (and to whom you are responding) with your small group members.
		  4. Choose one member from your group to share your favourite response with the class.  
		  5. Record your group’s favourite response on a sticky note and post it on the Active Witnessing Responses 
		        column on the chart.

NOTE:   After each scenario, ask the dealer from each group to deal out a few more cards to each student to 
provide them with more response options.  By the end of the activity, there will be a number of ‘favourite responses’ in 
the ‘Active Witnessing Responses’ column of the chart for use in the wrap up activity. 

NOTE:   The discriminatory scenarios featured in Canvas are fabricated to demonstrate various forms of 
discrimination and students are encouraged to use them as tools to practice active witnessing responses.  Ensure that 
students have an opportunity to do the follow up activity which enables them to reflect on their own lived experiences 
and how they might respond as active witnesses in future incidents of discrimination and injustice.

Ä Invite students to write responses to the following suggested questions in their reflection journals: 		
		  · Describe how you felt when you used the Active Witnessing responses.
		  · How might you apply what you have learned from this lesson to real-life situations? 
		  · What are helpful strategies to use in order to speak out against discrimination as a witness?
		  · What are some challenges that you might face in using these ‘Active Witnessing’ responses?
		  · How might you encourage your friends or family members to speak out against discrimination?

Facilitator Tip: 
Role plays are successful when they are performed respectfully.  Teachers may want to choose roles 
for students (do not let known receivers, play the receiver role or known offenders to play offenders).  
Remind students that no physical contact is allowed in the role plays.

ß

Wrap Up: (30 minutes)

Ä Invite students to work in small groups to re-enact one of Canvas scenarios of their choice. Ask them to role 
play how they might have changed the outcome by responding as ‘Active Witnesses’.  Ask them to use their own 
responses, responses from the chart or responses from the Active Witnessing Response Cue-Cards to 
demonstrate how they might respond.  

Ä During the role play presentations, use the Forum Theatre format to freeze during the scenario and invite 
other students to take on the roles of the various parties to show different ways in which students might 
respond to the incident.



Follow Up:

Ä Invite students to write their own role play scripts to 
reflect the discriminatory incidents that they have 
experienced as a Witness, Receiver, Offender or 
External/Outsider, incorporating the responses they have 
developed with the class.  
Ä Have students present their role plays to the class for feedback regarding alternative ways for the witnesses 
to respond to the incident.  
Ä Invite students to present their role plays to students in younger grades in the school or to elementary feeder 
school students in order to model and teach how to ‘Break the Silence’.
Ä Revisit active witnessing responses as various discriminatory situations arise in the class and/or 
school community

The Power of Ten
Active Witnessing is everyone’s choice and 
responsibility.  It can help build a better commu-
nity based on mutual respect and commitment 
to humanity.  If one active witness can encourage 
and empower ten other individuals, it is the power 
of ten each year . . .  we can start a chain reaction 
leading to positive social change with a small ac-
tion and a big heart 
(Ishiyama, 2002).
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		  Assessment & Evaluation 

		  ð Assess that students have honoured the Class Community Agreements during the lesson discussions and 
		              activities (*You may also invite students to do self and peer assessments)	 	
		
		  Look for evidence that student reflection journal responses . . .
		  ð are insightful, personal and thoughtful
		  ð demonstrate a detailed and thorough awareness and knowledge of the ideas/concepts addressed in class
		  ð combine previous experience and learning with frequent references to class activities and discussions.
		
		  Look for evidence that reflection journal responses demonstrate students’ understanding of:
		  ð the main messages from the video/animation Canvas 
		  ð our individual and collective responsibility to practice Active Witnessing by speaking out against
	   	             discrimination and injustice

		  ð Observe student engagement and assess how cooperatively students are working together during the small 
		              group activities.  Look for evidence of active listening, participation and cooperation 
		               (*You may also invite students to do self and peer assessments)

		  ð Assess students’ role plays.  Look for evidence that they used appropriate and effective responses, tone 
		              and body language to speak out against discrimination.  You may use the Role play Rubric  (p.x) 

*You may use the following rubric scale to evaluate the above 
assessments: Powerful=5; Confident=4; Developing=3; 
Beginning=2; and Not yet meeting expectations=1.
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‘I am Here’: we are community   

To explore the complex topic of colonization and the social construction of the ‘history of 
Canada’ in a creative and emotionally engaging way that is relevant to students’ lives. 

To develop empathy and an awareness of the impact and varied and evolving responses of 
Indigenous peoples to colonialism.

To enhance emotional literacy through writing and/or art as a creative form for students 
to express themselves

To write meaningful personal texts that elaborate on ideas and information to explore 
and express identity 

This lesson introduces the complex topic of colonization and the social 
construction of the ‘history of Canada’ in a creative and emotionally 
engaging way that is relevant to students’ lives. Students will engage in 
an experiential learning activity that will explore the impact of coloniza-
tion and gain an understanding of the importance of community. Through 
an example of the experience, resilience and resistance of Indigenous 
people in Canada, students will also learn how history is constructed 

and how discriminatory laws and policies continue to affect cultural com-
munities locally and globally. 

Estimated Time: 2.5 hours (2-3 class periods)

Goals

ä Lesson Developed by Sherry Simon
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Part 1  (70 minutes)

1. While remaining in their chairs, in a semi-circle, invite students to draw and/or write about something that is important or sig-
nificant to them that they personally identify with or are emotionally connected to (e.g., family/friends, favourite memories, a piece of 
artwork, a song, special heirlooms etc.).  Provide pencil crayons, crayons, and oil pastels to enhance their sketches.  Tell them that it 
is not necessary to edit their work and that no one else will see it unless they decide to share. Once they are finished, ask them to hold 
their drawings in their hands.

· Chairs set up in a semi-circle
· Board and chalk or flip chart and felts
· A variety of colourful pencil crayons, crayons, oil pastels
· Class set of 8.5 x 11 paper (preferably blank)
· Student Reflection journals

Prep/Materials

Energizer:  World Domination  (10 minutes)

Ask students to imagine that they have an opportunity to take over the world.  
Ask them to brainstorm in small groups all the factors that might be involved in achieving world domination.   

Ä What strategies might be used? 
Ä How might the systems and services in society be used (e.g. educational institutions, financial institutions, 		
       corporations etc)?  
Ä How might laws/policies be affected?  
Ä Who would make the decisions?  
Ä How and where would you begin? 

Provide each group with chart paper and ask them to create a brainstorm web with ‘World Domination’ in the 
centre and all the factors on how to achieve it radiating out from the centre.

Once the groups are finished, invite a speaker from each group to present the group’s ideas.  Record all the 
common factors among the groups on separate chart paper.  Tell students that you will be revisiting these 
factors throughout the lesson.

Activity 1: We Are Community (50 - 60 minutes)
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2. Using a blanket create a circle in the middle of the semi-circle.  Explain to students that the centre blanket represents intercon-
nectedness, cycles of life, equality, etc. Circles have significance in many cultures around the world.  Ask the students for examples 
from their cultures.  

3. Invite each student, one at a time “popcorn style” to voluntarily put their papers onto the circle.  They may say a word or phrase 
to describe their objects or may remain silent. Please do not direct or instruct the students but enable them to volunteer at their 
own pace and when they are ready. If you are still waiting for students, after a bit of silent time, address the entire group with a 
comment such as:

			    · Remember that you may place your objects in the middle without saying anything. 
			           We will wait until all papers are in the middle.

4. For the next circle in the community, invite 1/4th of the group to represent the children of the community.  Ask them to sit 
cross-legged on the floor and as close as possible (almost knee to knee), or evenly distributed around the middle circle (during the 
preparation you can place pillows or coats on the floor around the centre).  Make a few points about the roles and responsibilities of 
the children in this community (e.g., play, care for each other, help teach younger children and siblings etc.).  Keep the points positive 
and fun.  Ask the ‘children’ a few questions, such as: 

			   · How does it feel to be expected to be a carefree child?

5. The next circle will represent the women of this community.  Ask 1/4th of the group to volunteer to position themselves and 
their chairs right behind the children’s circle (evenly distributed).  Although the participants will represent the ‘women’ in the commu-
nity, they do not have to be female.  Explain the roles and responsibilities of women in this ‘traditional’ community are as leaders, heal-
ers, mothers, etc.  They are seated behind the children, because the children often need to be close to their mothers for the first few 
years of life. You may want to add the importance of women’s life-giving roles (as mothers) in this society and that they too, have the 
other women in the community to rely on for support and assistance in raising their children. Ask the ‘women’ a few questions, such as:

			   · How does it feel to know you can count on the other women for support?

6. The next circle will represent the men of the community.  Ask 1/4th of the group to volunteer to position themselves by standing 
right behind but slightly in-between the women’s circle (evenly distributed).  Although they will represent the ‘men’ of the community, 
they do not have to be male.  Explain the roles and responsibilities of the men in this ‘traditional’ community are as leaders, healers, fa-
thers, etc.  They are seated behind the women but they are still fathers, grandfathers, uncles, caregivers etc. to the children. The men 
have each other to rely on for support and assistance. The men and women have responsibilities to each other and feel they can rely on 
each other in this community. Ask the ‘men’ a few questions, such as:			 

			   · How does it feel to be responsible for all these people in front of you?

7. The remaining students are going to represent the elders of the community. They may stand or sit in the men or women’s circle. 
Explain their roles and responsibilities as teachers, guides, counsellors, leaders, etc. Ask the ‘elders’ a few questions, such as :	
	
			   · How does it feel to be needed for your expertise?
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8. Explain that in this traditional society, both men and women are seen as caregivers and leaders.  Ask students:

			   · How do you think our society views the roles of men and women?

Invite any students who want to move to change positions (e.g., a woman to stand and a man to sit).

9. Now that the community is represented, ask the group some questions such as: 

			   · How does it feel to be so close to everyone in your community?  
			   · What are some of the benefits of being part of a community such as this? 
			   · What is a community?

10. The next part is to introduce of the impacts of colonization.  Using some of the examples from the ‘world domination’ discus-
sion, begin to physically break apart the community.  (For example, the idea that there is a dominant culture and it erases the impor-
tance of diversity).  When you introduce an idea from the board, move some of the students by instructing them to leave the commu-
nity and stand by themselves against the walls.  Have some of them turn away from everyone.  Depending on the size of the group and 
the room, give about 2-4 examples until you have approximately half of the group separated or obvious gaps in the community.  Also 
remove some of their written pieces from the centre circle.  Ask the remaining community members questions, such as:

			   · How does it feel to see the changes in your community?  
			   · How might these changes affect your everyday life? 

Ask the outsider students:

			   · How do you feel?  
			   · What words describe your experience? 

11. Include a statement about the breakdown of community, such as:

			    · Every person in the community is interconnected and equally important 
or:
			   · When we believe that world domination is justified, we believe that one culture, people, etc is superior 
			         and can be separate from another or Individualism is an example of one of the Western ways of thinking 	
			         that promotes separateness but it is not a universal belief amongst the various cultures of the world

Ù NOTE:   Explain to students that this is not a ‘traditional’ society (meaning ancient or in the past), this kind of 
community can and does exist today.  Whether we know it or feel it, we are all part of a community and in the larger scale 
of the earth we are all interconnected. 
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12. To bring the community back together, ask questions such as:

			   · How do you identify with your community?  
			   · Describe what it feels like to belong to a community. 
			   · How do you contribute to your community? 
			   · What do you value most about being part of a community?

Tell students that the purpose of this activity was to help create a classroom community where all of them feel safe, valued and
included. Stand on the outside of the circle and when a student shares his/her thoughts, invite them to stand beside you and 
(if it feels appropriate) join hands. Once all the students are back in a circle thank them for their participation. 

13. Bring your chairs back into a circle for the debrief questions. 

Debrief Questions:
	 · How did you feel while participating in this activity? 
	 · What aspect of this experience impacted you the most?
	 · What were you surprised by?
	 · What did you learn about community? 
	 · How might aspects of this activity relate to Canadian history? 
	 · How might this experience relate to our current culture/society?
	 · How might this activity relate to the ‘World Domination’ activity?

ù “World Domination” Energizer and “We are Community” Activity 
              developed by Sherry Simon, Consulting & Community Training www.byanydreamsnecessary.com

Wrap Up: (10 minutes)

Ä Invite students to respond to the following questions in their reflection journals:

	 · How is the community that you identify with similar or different from the one that is represented
                            in this activity (tell students that they may use a Venn diagram or a T-chart to list the 
                            similarities/differences). 
	 · What would you like to learn more about?
	 · At the beginning of the lesson we brainstormed the characteristics of ‘world domination’. Now let’s 
	       go in the opposite direction: What are some of the things we can do to tackle the effects of 
	       colonization and begin the de-colonization process?
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Part 2 

· DVD player or Laptop/LCD projector to screen the video “I am Here”
· Student Reflection Journals 

Prep/Materials

Energizer:  Definition Jeopardy  (10 - 15 minutes)

Write a list of terms on the board to provide students with a background knowledge for the following 
activities  (Racism, Contact and colonization, genocide, oppression, de-colonization, ally, 
unceded territory –see attached definition sheet-pg. 74) 

	 Ä Divide the class into teams of 3 or 4 people. 
	 Ä Give students time to discuss the terms on the glossary in their teams.
	 Ä Before reading the first definition, specify that they can’t yell out terms until the definition 		
	          explanation has been read out in its entirety.  After the definition is read, all members of a team 
	          must raise their hands to be the first to respond to the statement. 
	 Ä Remind students that since this is ‘Jeopardy’, they must form their answer as a question 
                              (e.g. “What is colonization?”)
	 Ä Begin reading out the definition/explanation for each term 
	 Ä Acknowledge the team that answered first and then ask the whole class to brainstorm examples 
	          of each term to deepen their understanding. 
	 Ä After you have gone through each term, hand out the glossary of terms and discuss any areas
 	          not covered through the game.
	 Ä Ask students if they have any further questions or comments about any of the terms. 

Activity 1: Screen the video, “I Am Here”  (20 minutes)
Invite the students to write down facts that stand out and observations, or questions they have while watching the video.

Debrief Questions:
	 · How did this video make you feel? 
	 · What aspect(s) of this video impacted you the most?
	 · How did you feel about the statistics that were highlighted in the video?   Which of these statistics 	
	       did you learn in school?  	
	 · How does the video connect to the ‘We Are Community’ and/or ‘World Domination’ activity?  
	 · Did you learn anything new about Canadian history?  
	 · How does this video relate to our current culture/society?
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Activity 2: Where We Stand  (20 minutes)
This activity will bring core myths and students’ beliefs regarding Contact and Colonization to the surface so they can be 
witnessed and discussed within the class.

1. Move the desks against walls to clear a large space in the middle of the classroom
Tell students that one side of the room will represent “Strongly agree” and the opposite side “Strongly disagree”. The middle of the 
room represents the ‘in between’ part of the continuum.

2. Explain that you will be reading out a series of statements and that they will be asked to move to the side of the room that best
 reflects their belief or understanding  of the statement. Challenge students not to follow their friends or try to influence others’ opin-
ions and to move to their positions in silence. Let the students know that they are welcome to move from their original position to a new 
one if they feel that their opinions begin to change during the discussions.

3. After reading out each statement (and once the students have settled into their positions) ask a sampling of students from each 
‘section’ to explain why they chose to stand where they are standing. 

NOTE:   If a student says something particularly provocative, or offensive, try to draw out the opinions, life 
experiences and knowledge in the room and keep the conversations between the students rather than responding di-
rectly to the student.  Use probing phrases such as: ``What does everyone think of that comment?`` or ``How do other 
people feel about that?`` or ``Does that ring true for others?`` Would anyone like to respond to that comment?”  If this 
approach does not do justice to the subject matter, it is a good idea to inquire further with the student who first spoke 
from their place of ignorance/privilege/anger. Questions such as, “Are there exceptions to that?” “Where do you think 
you might have developed that opinion?” or other questions that acknowledge and honour the students’ voices and lead 
into a deeper discussion are often helpful. 

Statements:

· ”In my school we have learned a lot about First Nations history”

· “In my school we have really explored colonization and its effects on First Nations Peoples”

· ”Equality is important to me”

· “Colonization is over” 

· “The effects of colonization continue to create social and systemic inequalities.” 

· “It is important to know that Canada was built on the attempted and in some cases successful 	
        genocide of the First Peoples.”

· “Addressing the past is necessary before ‘moving on’ to the future.” 

· “It is up to all of us to tackle the effects of colonization”
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Ä “My people will sleep for 100 years and when they awaken it will be the artists who give them their spirits back”

			   · What does this quote mean to you?

Tell students that the arts have a powerful capacity to effect social change and that poetry has a profound ability to ‘speak TRUTH 
to POWER’ and synthesize emotions and information.  Explain that they will now have an opportunity to speak their truths through a 
writing process.

Explain to students that they will be doing a warm up ‘free write’, a ‘stream of consciousness’ style of writing that helps stimulate 
thinking.  Tell them to brainstorm 3 random words and to write anything that comes to mind that relates to those words without 
worrying about spelling or grammar. Tell them to keep their pens moving and not to edit if they are repeating the same word. 

Now that they have warmed up, tell students that they will now brainstorm words  that connect to the content of the lesson. Ask the 
following questions and write all of the responses on the board. 

		  Ä What are some words that come to mind when you . . . 

			   · think about the video I am here? 

			   · think about Colonization 

			   · hear the word racism? 

		  Ä think of what we can do as allies to challenge colonization.  

			   · What emotions/feelings come to mind? 

			   · What colours, tastes and landscapes come to mind? 

Ask students to pick 6-8 of the words from the board and write them on the top of their page.  

Tell them they have 3-5 minutes to do another ‘free-write ‘ and remind them that this is ‘stream of 
consciousness’ writing—which means no editing or self-censoring.  

After the free-write, give the students 3 minutes to edit their writing.  
Regroup and invite students to share their pieces .  Ensure that everyone receives a round of applause 
at the end of their piece. 

Activity developed by Rup Sidhu (http://byanydreamsnecessary.com/Rup.html)

Wrap Up/Debrief: 
Ä The film opens with a quote from Louis Riel.  

		  · How many people know who Louis Riel is? 

Quick explanation: Louis Riel was a founder of the province of Manitoba and the leader of the Métis people of 
the Canadian prairies in the late 1800’s.  Riel sought to preserve Métis rights and culture and led two resistance 
movements against the Canadian government. Though considered a hero by many then, and a Canadian folk hero 
today, he was charged with ‘high treason’ and executed in 1885.  (encourage students to research Riel to learn 
more about him)
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		  ðAssess that students have honoured the Class Community Agreements during the lesson 	
		           discussions and activities (*You may also invite students to do self and peer assessments)

Look for evidence that student reflection journal responses:
		  ðare insightful, personal and thoughtful
		  ðdemonstrate a detailed and thorough awareness and knowledge of the ideas/concepts 		
		            addressed in class
		  ðcombine previous experience and learning with frequent references to class activities 		
		           and discussions.

Look for evidence that reflection journal responses demonstrate students’ understanding of:
		  ðthe impact of Contact and Colonialism on Indigenous communities
		  ðthe main messages from the video I am here
		  ðour individual and collective responsibility to tackle the effects of colonization and begin
	                               the de-colonization process.
		  ðObserve student engagement and assess how cooperatively students are working together 
		            during the small group activities.  Look for evidence of active listening, participation and 		
                	            	           cooperation (*You may also invite students to do self and peer assessments) 

Assessment & Evaluation

Ä Option 1: Create a visual time line wall display to illustrate the effects of Contact and Colonization by highlights some major events 
in history that have affected and continue to affect indigenous communities (e.g., smallpox epidemic, residential schools, Indian act, ban 
of spiritual practice, Bill C-31, the right to vote, etc.). The students may use photography, digital design, art, written words etc. to cre-
ate a collage.

Ä Option 2: Highlight the major events in history that have affected and continue affect Indigenous communities (as mentioned in 
Option 1.) on large cue cards or poster boards with colourful paper, images, words, collage art etc.  You may want to add a few notes on the 
back of the cards to provide some information about each event. Using masking tape and markers to label the time line (e.g., 25, 50, 120, 
200, 300 years ago) on the floor or the wall, instruct the students to put the cards on the timeline. Ask students to share the events 
on their cue cards with the class, and invite the class to add additional facts and to decide collectively where they think they might be 
positioned on the time line. 

Ä When they have completed either option 1 or 2, walk through the time line and provide additional information about each event. Part 
of the impact of this activity is that it helps students understand that these events are very recent. It’s helpful and meaningful, for 
students to put this time line in a story and in the context of their own lives. For example, ask students to write about what part of the 
timeline occurred during their parents’ or grandparents’ generation. 

Follow Up: Creating an Interactive Time-line 
			    (Indigenous Perspective)

æ *You may use the following rubric scale to evaluate the above assessments: Powerful=5; Confident=4; 
Developing=3; Beginning=2; Not yet meeting expectations=1



æ
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Ù NOTE:   It is essential to discuss the resiliency, resources, and resistance of the indigenous people in response 
to these major events .  For example, when there was a ban on the potlatch or other spiritual practices, a strong 
underground movement was created for people to continue to gather and practice their traditions. Another example is 
how residential school survivors have reclaimed their indigenous identity, spiritual practices and continue to speak and 
teach their traditional language. 

Criteria for evaluating a timeline:

	 · Recognizes sequence and chronology in personal experiences
	 · Shows evidence of important changes and accuracy of dates 
	 · Completes order of events/changes
	 · Separates an event from the present in arithmetical terms

Debrief Questions:

	 · How do you feel about creating this time line? 	
	 · What did you learn that surprised you? 
	 · How does it compare to the ‘Canadian’ history we might have been taught (e.g. in schools, in books)? 
	 · Who writes history?  Why is it important that we know who creates history? 
	 · Knowledge is power.  What might this phrase mean? 

ù Activity  developed by Sherry Simon, Consulting & Community Training www.byanydreamsnecessary.com
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This lesson addresses the key concepts, terminology and complex issues 
of migration, immigration, cultural identity and belonging.  Experiential 
learning activities that reflect migrants’ lived experiences will provoke open 
and honest dialogue and help foster students’ understanding and empathy 
for the challenges associated with migration.  Students will have opportu-
nities to share their own stories of migration, reflect on what it means to 
be ‘Canadian’ and will view, “The Perfect Immigrant”, an animated satire that 
questions Canada’s status as a welcoming and inclusive society.
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‘Perfect Immigrant’: Unpacking Migrant Matters

To foster empathy regarding the challenges associated with migrating and provide 
opportunities to share experiences of migration.

To encourage conversations about the complexities and multiplicities of cultural identity 
and ‘belonging’ and the range of ways in which individuals experience cultural influences.

To educate about the history and current practices of exclusion/racism within the state 
migration system and counter the myth that Canada is and has always been a welcoming 
and inclusive society.

To familiarize students with key concepts and terminology to help them understand the 
wide variety of circumstances and life experiences that might lead someone to migrate 
to Canada

Estimated Time: 3.5 - 4 hours (3-4 class periods)

Goals

ä This lesson was collaboratively created by committed staff or members of the following organizations:  
Multicultural Youth Circle Program, Immigrant Services Society of BC, 

No One Is Illegal, AMES , HANDS cONsulting
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Part 1  (90 minutes)

Energizer: Diversity Brainstorm: our collective strengths  (10 minutes)

· large paper
· felt pens

Prep/Materials

Engage the class in a brainstorm on the following topics and record their responses on  chart paper or on the board: 

		  Ä Languages we speak
		  Ä Places we were born
		  Ä Nationalities/ethnicities we identify with
		  Ä Religions, spiritual beliefs, ethical practices
		  Ä Other important aspects of our identities we want to share

Debrief Questions:
	 · What are your thoughts about the diversity in this room? 
	 · Were you surprised by any of the responses?
	 · What would you like to know more about?	

Activity 1: Insider/outsider game  (35-45 minutes)

· tokens of 5 different colours 
       (coloured paper scraps, plastic tokens, candies, etc.),

Prep/Materials

NOTE:   This activity should always be paired with a definitions activity to ensure that participants have enough 
background knowledge to interpret the parallels between the game and migration/settlement issues in Canada. 
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Randomly divide class in half: “Insiders” and “Outsiders” (without naming them as such)

1.  Separate the two groups for different sets of instructions and explain that there is to be NO forceful physical contact of any kind.
 
2. Give the ”Insiders” the following instructions: 
		  1. Form a tight circle, facing out. 
		  2. Your goal is to fully control the access of the outsiders into your circle. You may do this with your bodies, 
		         but using only passive physical force (e.g. forming a wall, squeezing together).
		  3. Your stock of resources and skills are represented by coloured tokens.  Your goal is to protect, manage and 		
		         increase them.  You should know that only 2 kinds are really valuable (indicate which two colours) 

3. Distribute tokens to “Outsiders” unevenly; some receive an assortment of colours, and some receive more tokens than others, 
some with only one colour of token.  

4. Give the ”Outsiders” Instructions: 
		  1. Your goal is to gain access into the circle.  You may use any means available (e.g. talking, using your resources, 	
		        distraction, ect.), except physical force.  
		  2. These tokens represent your resources and skills.

5. Group some outsiders in “family groups”. These family groups may or may not have the same kinds of tokens (try to make sure at 
least one family doesn’t). Tell them their goal is to stay together.  

6. Bring the outsiders to the insiders and instruct each group to pursue their goals.

7. After about 15 minutes (or when the group dynamics have drawn to some sort of close).
          Thank the class for participating and ask them to return to their seats to debrief the activity.  

Debrief Questions:
All:	
	 · How did you feel during this activity? 	
	 · What did you observe?

Outsiders:
	 · How did you feel about your role?	
	 · How did you feel if you were able to access the circle?
	 · How did you respond to the insiders’ behaviour?

Insiders:
	 · How did you feel about your role and goals as ‘Insiders’?
	 · Did you feel any pressure and if so, how did you respond?

All:
	 · What might this game represent?
	 · What do you think the coloured tokens might represent?
	 · In the real world, who might make decisions about what ‘tokens’/assets are considered valuable?
	 · How are you impacted by these decisions?
	 · How might this game relate to an experience in your life (e.g. at school or in your community)
	 · How might this game relate to the political and economic situation or other situations
	        in the real world?
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ù This activity has been adapted by Fiona Lemon from versions of the Outsider Game that MY Circle facilitators have encountered in their community 	
               collaboration, in particular with the Kinex Youth Initiative of PeerNet BC (http://www.peernetbc.com/) 
               and the YOUCAN Peacebuilders Program (www.youcan.ca). 

Activity 2: Focus on immigration and settlement terms and definitions 
			      Definition Jeopardy:(30 minutes) 

· Refugees and Immigrants Definitions Handout (Appendicies, pgs. 71-73)
· Flip Chart Paper
· Markers

Prep/Materials

1. Write the following terms on the board:

		  · Assimilation 					     · Citizen

		  · Deportation 					     · Human Trafficking

		  · Illegal immigrant 				    · Immigrant

		  · Indigenous					     · Migrant

		  · Permanent resident 				    · Settlers

		  · Temporary Foreign Workers 			   · Temporary resident 

		  · Undocumented / Person without status

ą See glossary – Appendix pgs. 71-73

2. Divide the class into teams of 3 or 4 people. 

3. Give students time to discuss the terms on the glossary in their teams.

4. Before reading the first definition, specify that they can’t yell out terms until the definition explanation has been read out in 
its entirety.  After the definition is read, all members of a team must raise their hands to be the first to respond to the statement. 
Remind students that since this is ‘Jeopardy’, they must form their answer as a question (e.g. “What is an immigrant?”)

5. Read out the definition/explanation for each term and acknowledge the team that answers first.



Ù
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· Computer/Internet connection
· (or downloaded YouTube clip: http://www.youtube.com/watch?v=N1eoGi5omvU&feature)
· Optional: UNHCR Convention for Refugees FAQ: http://www.unhcr.org/3c0f495f4.html

Prep/Materials

NOTE:   Tell students that war, persecution, threats to one’s life or basic livelihood may be reasons for people to 
flee their own countries and become undocumented migrants and/or refugees if these are not raised as examples. The 
“choice” to migrate may be also be influenced by economic pressures (push/pull related to global economic inequalities), 
environmental reasons, and family reunification reasons.

6. To deepen students’ understanding of the terms, ask teams to select 2 terms and to brainstorm the possible experiences, 
issues or concerns that are relevant to each of those groups and to share any personal experiences of migration that they or their 
family may have had.  Invite each team to share an aspect of their discussion with the class. 

7. Ask students if they have any further questions or comments about any of the terms. 

1. As an entry into the next part of the conversation, ask “How are migrants portrayed in the media these days”?

2. Show students the following YouTube clip: http://www.youtube.com/watch?v=N1eoGi5omvU&feature

Ä This is an advertisement that was shown nationally during the 2011 election campaign.  While it is about a Canadian election, it 
uses real-life images from a recent event.  Who is in the boat? What boat is this? Explain that this is an image of the MV Sun Sea that 
arrived in 2010 on the West Coast with 492 Tamil refugees on board. 

Ä Based on the terms that you just learned, what does this advertisement suggest about the Tamil 
refugees? What images and words do they use?

Ä They mention “cue-jumpers” in the video, according to the International UN Convention on the Rights of Refugees, and Canadian 
law, there is not ever a line-up for those who are seeking asylum, because asylum seekers are understood to be in immediate life-
threatening danger. (Therefore there is no such thing as a refugee claimant being a “cue-jumper”)

Ä How might these words and images affect the Tamil refugees specifically?

Ä How does media like this affect public opinions about migrants and refugees in general?

Activity 3: Media on Migration (15 minutes)

Ù NOTE:   At the time of this writing, a number of those who arrived on the MV Sun Sea were still being detained in 
BC jails one year after their arrival while their cases were being decided.



Ù
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3. As a homework assignment to be completed before the next part of this lesson, ask students to research on the internet for 
advertisements or news stories about refugees, migrants, immigrants etc. Ask them to make note of the words and images used in 
the media pieces and how they think these groups are being portrayed. Tell students to be prepared to share their learnings with the 
class.

Activity 3:  Media on Migration cont. ( 15-20 minutes):
In small groups of 4-6, invite students to share the details from the advertisements and news stories they researched on the internet. 
Ask them to discuss the commonalities between their findings and to select one of the ads or news stories to share with the class. 
(As a follow up activity, students may re-write/re-enact the ad or news story to represent a more accurate portrayal of the particular 
group featured).

Part 2  (80 minutes)

Activity 1: Step into the Circle  (20-25 minutes)

NOTE: This activity will raise awareness of the different social positions and experiences of privilege or margin-
alization and will encourage students to reflect on the different aspects of who they are and whether or not they have 
privilege in different contexts.

1. Review the `Step into the Circle` statements.  Pre-select about 10 of the  statements that you feel would be most important to 
address based on your knowledge and understanding of your class and edit or modify them for the particular needs of your students.

2. Have students form a circle.

3. Explain to students that you will be reading numerous statements aloud and they will be asked to step into the circle if the state-
ment is true for them. 

4. Explain the overall process and purpose to the students:. 
	 1. This activity is designed to reveal both the ‘common ground’ and differences in experience within the group.
	 2. This is a silent reflection activity. Please do not make comments after the statement is read, just interpret it in 	 	
                            your own way and focus on observing your own reactions and feelings, and NOT judging other people’s movements.
	 3. It is OK to have an emotional reaction to some of the statements.  They may be things you have never considered before, 
	       or they may reflect your real experiences.  You choose how open you want to be when you decide to step in or not.
	 4. You will have a chance to discuss your feelings at the end of the exercise if you choose to do so.

5.  Tell students you will start with fun questions (eg. if you like pizza, if you didn’t get enough sleep last night...) 
           to get comfortable, then move to more challenging questions.
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Read out the following statements:

Step into the Circle...

	 · If there are people from different ethnicities in your high school class
	 · If there are many different ethnicities  in your close group of friends
	 · If you have ever felt proud of your culture
	 · If you have ever felt you needed to hide or be ashamed of your food, your language or your culture
	 · If your culture, food, and religion is usually considered ‘normal’ here
	 · If you practice cultural traditions that reflect your ancestry or ethnicity
	 · If you have ever been hurt or judged because of the colour of your skin or your accent
	 · If you have  ever hurt or judged someone because of the colour of their skin or their accent
	 · If you have ever stood up to judgement of others because they were different
	 · if you have ever stood up for yourself when you were feeling judged
	 · if you feel disconnected from your ancestors
	 · If you have any First Nations ancestry
	 · If you or your parents were born outside of this country
	 · If you were born in this country
	 · If you’ve been asked “where do come from”
	 · If someone has insulted you for speaking a language other than English
	 · If you have had a teacher who speaks a first language other than English
	 · If you learn about your ethnic/cultural group’s history in Canada at school
	 · If you had a discussion with friends or family about racist incidents in your school or your community in the last month?
	 · If your family is mixed culture
	 · If you have had a strong connection with someone from another part of the world
	 · If you commonly see people of your race or ethnicity on television or in the movies? 
	 · If you commonly see people of your race or ethnicity on television or in the movies that are degrading. 
	 · If there are stereotypes about you and your culture that you don’t like.
	 · If you’ve ever been told that you should be grateful to be living in Canada.
	 · If you, anyone in your family has been denied a job or housing, because the boss or landlord thought you 
	       weren’t ‘Canadian enough’
	 · If you have been taught about the rights of Indigenous people and Refugees
	 · If other people here are interested in your culture, or want to learn from your culture’s knowledge
	 · If you’ve ever felt like someone only speaks to you because they think you’re “exotic”
	 · If you know someone who has been denied a refugee claim, or has been deported 
	 · If someone you know has been told that their education or work experience has lesser or no value in Canada
	 · If you or someone close to you has ever been told to “go back where you came from”
	 · If you feel like you belong in most places that you go
	 · If you feel like you have to fight to belong in some places
	 · If someone thought you were less intelligent because you had an accent 
	 · If someone has equated any of your abilities to your race
	 · If you want to live in a world where people are different and united at the same time

6. Before closing you can chose to open the floor to the students for their own Step Into the Circle statements, this is often a 
very powerful and bonding aspect of the exercise, and works best when the tone is already supportive and attentive amongst the group. 

7. Thank everybody for their honesty and courage for participating fully in this exercise. 
 



Ù
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8. Write the following  debrief questions on the board and ask students to partner up and engage in a “Think-Pair-Share” to discuss 
the questions.  If time permits, you may invite some pairs to share an aspect of their discussion with the class.

	 · How did you feel during this exercise? 
	 · Which statements impacted you most? 
	 · Why might you have been asked  to remain silent during this exercise? 
	 · What did you notice? 
	 · Did you learn anything new?

1.   Screen “Migrant Matters”

2. Choose 4-5 of the following questions, depending upon the needs, interests and prior knowledge of your class.
	
	 · What aspect of the animation impacted you most?
	 · What do you think is the main visual metaphor of the piece? 
	 · Do the words and images in “The Perfect Immigrant” always work together to ‘say the same thing’? What is it called when words and 	
	        images contrast like this? ( juxtaposition/satire).  Why might the filmmakers have chosen to use this creative approach? How might it 	
	        emphasize some of the key messages of the animation?    
	 · How did you feel when you heard that the words used in the narration were from an official Immigration Canada document?
	 · What is ‘culture shock’? Who in this room has experienced ‘Culture Shock’? What did this look like, feel like and sound like? 
	 · In the animation a young man had his tongue ripped out and replaced by another. What do you think the young film makers were trying 	
	         to ‘say’ with this image? What does “mother tongue” mean? What kinds of things might get ‘lost’ when you lose your language?
	 · At one point in the piece, Dami talks about different hallways in her school that were divided by race.  Are there segregated spaces for
	        different ethnic/cultural groups in this school community? In the wider neighbourhood communities? 
	 · Think of the different parts of your identity and background. What does belonging mean to you?
	 · At one point in the “Migrant Matters” mini-doc, one of the interviewees talks about the pressure to “live the white culture”. 
	        What do you think she means by this? Why is there a dominant culture that people feel pressured to conform to? What are some of 
	        the  elements of the dominant culture?

Activity 2: Youth visions and voices: Screen and Debrief “Migrant Matters”   
									         (25-30 minutes)

NOTE: This animation may trigger defensiveness, patriotic anger and polarized reactions if not carefully framed. 
We recommend highlighting the following points: 

Ä The AMES mandate is to create space for youth perspectives that are rarely represented through mainstream me-
dia or in traditional school curricula.  This video was created by two youth and represents their points of view and lived 
experiences. Their experiences are their experiences and cannot be judged to be `right` or `wrong`.

Ä This animation explores the grey area that can exist between the ‘official line’ on immigration and some immigrants’ 
actual lived experiences. This is not a black or white issue. Encourage students to try to resist an either/or reaction to 
the animation (e.g.  Canada is a great country that welcomes immigrants with open arms OR Canada is a horrible and 
racist country that treats all immigrants poorly).

Ä Emphasize that it is entirely possible to appreciate some aspects of living in Canada and not others. Being a `good` 
and empowered Canadian citizen should not require one to agree with all governmental practices or policies. Quite the 
contrary, empowered citizens should be encouraged to speak up and critique parts of the system that appear unjust or 
unaligned with the purported `core values` of the country.
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1. Move the desks against walls to clear a large space in the middle of the classroom

2. Tell students that one side of the room will represent “Strongly agree” and the opposite side “Strongly disagree”. The middle of 
the room represents the ’in between parts’ of the continuum.

3. Explain that you will be reading out a series of statements and that they will be asked to move to the side of the room that best 
reflects their belief or understanding of the statement. Challenge students not to follow their friends or try to influence others’ 
opinions and to move to their positions in silence. Let the students know that they are welcome to move from their original position to 
a new one if they feel that their opinions begin to change during the discussions.

4. After reading out each statement (once the students have settled into their positions) ask a sampling of students from each 
‘section’ to explain why they chose to stand where they are standing.  

Debrief: (10 minutes)

Ä Invite students to respond to the following questions in their reflection journals:

	 · What aspects of your identity are you most proud of?
	 · What did you learn about migration, identity and belonging that surprised you most? 	
	 · What does being ‘Canadian’ mean to you?
	 · What did you learn from the ‘Perfect Immigrant’ animation?  
	       How would you describe this animation to a friend?

Part 3 (40 minutes)

Activity 1: Where Do We Stand?  (25-30 minutes)

NOTE:  If a student says something particularly provocative or offensive, try to draw out the opinions, life 
experiences and knowledge in the room and keep the conversations between the students rather than responding 
directly to the student.  Use probing phrases such as “What does everyone think of that comment?” or “How do 
other people feel about that?” or “Does that ring true for others?” Would anyone like to respond to that comment?” 
If this approach does not do justice to the subject matter, it is a good idea to inquire further with the student who 
first spoke from their place of ignorance/privilege/anger. Questions like “Are there exceptions to that?” “Where do 
you think you might have developed that opinion?” or other questions that lead into a deeper discussion without 
demonizing the student are often helpful. 

Ù
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Statements:

· ”Our school is segregated based on our ethnicities.”

· “Canada’s culture is based on a wide variety of ethnicities, religions and customs”

· ”What we learn in school  reflects our student body”

· “This country provides equal opportunity to all people” 

· “In Canada you will not be denied your human rights because of your race, religion, gender or sexuality.” 

· “Everyone should have the right to live in the same country as their parents, spouse or children.”

· “Everyone should have the right to live in the same country as their parents, spouse or children.” 

· “I am Canadian”

· “Canada’s role in the world is mostly positive. “

Thank the group for their honesty and for participating at the end of the activity.

Wrap Up/Debrief: 

3. After a 1 minute free write , ask a few students to share their writing. 

4. Tell the students that you are going to give them a series of writing prompts . Please write down the first words that come to mind 
when I say each statement.  It can be a single word or a phrase or something unexpected like a colour,  a sound or someone’s name.  It 
doesn’t matter what it is, but make sure you write down something with each statement.  First we’ll collect a few  words at the top of the 
page, then we will do part two of the exercise.

	 Ä My family and my ancestors travelled to live somewhere new.
	 Ä My dream for how someone new would feel when they come to Canada
	 Ä My dream for how someone new would feel coming to this school
	 Ä The first image I see when I think of:

		  · borders

		  · a truly multicultural society

		  · my culture

1. Ask the students to give you 3 random words . Tell them that we’re going to warm-up our creative juices 
with a “free write”. 

2. Components of a ‘Free write’: Whatever you write is right, there is no wrong answer; Don’t worry about spelling 
or grammar; Keep your pen moving even if you are repeating the same word; Don’t edit yourself; and Try to include all 
3 random words in your stream of writing.
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		  · Assimilation is...

		  · Identity is...

		  · Belonging is...

		  · Equality is...

		  · I am....

		  · We are...

		  · I will....

5. Now that you have some words at the top of your page, you are going to do a stream-of-consciousness free write. Stream-of-con-
sciousness means that you let your pen  flow, and don’t lift it  from the page for the entire time (2-5 minutes). Remind students of the 
components of a free write.

6. The only thing you need to do is keep writing, and try to use the words that you already have at the top of the page. This is a personal 
exercise, so don’t look at your neighbour, give them the freedom to write. Ready, set, write on!

Give the group 2-5 minutes of writing time depending on their level of focus.

Share-back:

Ä Longest option: If there is time you can end this exercise with an activity called ‘turn around’, which is a mini-performance of some 
of the students’ favourite lines. Break class into small groups and have them stand in a line with their backs to the class. 1 by 1 student 
stand  and share their favourite lines from each prompt with the class. 
(person on far left: “Equality is...”; Next person: “Equality Is....etc.)

Ä Medium Option: Invite each student read their favourite line to the class.

		  ðAssess that students have honoured the Class Community Agreements during the lesson 	
		          discussions and activities (*You may also invite students to do self and peer assessments)
		  ðLook for evidence that student reflection journal responses: 

			   · are insightful, personal and thoughtful		

			   · demonstrate a detailed and thorough awareness and knowledge of the 
			         ideas/concepts addressed in class		

			   · combine previous experience and learning with frequent references to class 
			         activities and discussions.

			   · discuss others’ perspectives, and incorporate new knowledge into previously 
			        stated positions
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		  ð Look for evidence that reflection journal responses demonstrate students’:

			   · understanding of the key concepts and terms that relate to migration and
			      immigration, identity and belonging. 

			   · empathy for the challenges that individuals have faced during migration 

			   ·  understanding of the main messages from the animation The Perfect Immigrant	
	
		  ð Observe student engagement and assess how cooperatively students are working together 	
		              during the small group activities.  Look for evidence of active listening, participation and 
		              cooperation (*You may also invite students to do self and peer assessments)

Ä Think back to the diversity brainstorm that we did at the very beginning of this lesson. 

We charted the diversity in terms of:

		  · Languages we speak

		  · Places we were born

		  · Nationalities/ethnicities we identify with

		  · Religions, spiritual beliefs, ethical practices

		  · anything else?

Ä There is amazing richness between us! Sometimes we forget to value our differences and instead  repeat the same patterns of judging and treating 
one another unfairly or negatively due to our difference . What does this look like in your school? 

Ä Now we will engage in an art activity that will represent our individual and unique differences and skills in a series of collectively created pieces.

Follow Up: Unity in Diversity Art Exercise (20 minutes)

· playing cards that have been covered on one side with paint or paper to create a 
“mini-canvas”, or pieces of paper that have been cut in half to make a smaller drawing surface
· a stereo and music play list that has music from a number of different styles and cultures.
· pens, pencil crayons, paints, or other drawing utensils

Prep/Materials

æ *You may use the following rubric scale to evaluate the above assessments: Powerful=5; Confident=4; 
Developing=3; Beginning=2; Not yet meeting expectations=1
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Follow Up 2: Myself, My journeys: mapping the self in the context of migration

1.   Tell students to draw their  answers to this question as either an image or a word on your trading card/piece of paper:

	 Ä What would this school/city/country look, sound and feel like if we truly honoured difference instead 
                              of avoiding/fearing it or glossing it over?

	 Ä When the music changes, pass it to the person beside you and they will keep adding their “flavour” to 
	          the art piece, without taking away anything you created.

Debrief Questions:
	 · How did you feel about other students contributing to your artwork?
	 · What did you notice as the cards filled up with other people’s words and images?
	 · What did this activity reveal about the relationship between collaboration and transformation?
	 · What kinds of things did you see in the artwork?
	 · What should we do with these cards?  (keep them as a reminder of unity in diversity for ourselves? 		
	       Give them away to appreciate people who do things that we admire?  Trade them?

Activity Developed by Sara Kendall

Estimated Time: Two 45 minute sessions

Objective: 

This exercise is designed to gain a deeper understanding of the context behind how many 
of us got to where we are. Can open up discussion that explores the global context of migration and 
what causes/who benefits from the current systems.  It also creates an opportunity to explore our 
connection to North American land and relations to the First Nation / all Indigenous communities. 
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Instructions: 
1. Share objectives with participants:
To reflect on our personal stories and the context of our migrations.
To create and share an image/storyboard that captures the highlights of our personal stories and contexts.
To explore patterns among our stories and contexts – what is in common and what is unique.

2. Clarify some intentions of the process:
To be inclusive of all migration stories and honour that even people indigenous to the land may have stories of movement.
To acknowledge that not everyone knows the history of their peoples.  Start as far back as you can, it is OK  to start and end with you.

3. Ask each participant to take a Bristol board and any art supplies they will need to create their map.

4. Invite participants to sit comfortably and close their eyes.  For the next three minutes (until you hear a bell/signal) think about how 
it is you have come to be on this land.  What was the journey for you, your parents, grandparents, ancestors.  Where did you/they come 
from?  Why did you/they leave your/their homelands?  

5. After three minutes, ring the bell/give signal.  Invite participants to scribble down some notes or begin drawing an image that maps out 
their journey.  Participants have 30 minutes to create their image/storyboard/timeline in response to where, when and why? Some 
participants might find this a difficult exercise to begin with.  Encourage them to map out a practice map on Flipchart, not to work about 
creating a masterpiece, but work on something that tells their story. They can use any language, drawings, cartoons, symbols.

6. When time is up, invite participants to post their image/storyboard/timeline on the wall.  Each person describes their journey 
briefly.  Facilitator records the reasons for movement on flip chart.  Be aware that some participants may not want to share, or may share 
very little.  Participants decisions must be respected with only gentle, positive encouragement to share, as some migration stories may be 
highly sensitive or confidential.

Wrap Up/Debrief: 
· What do we have in common?

· What is unique about our experiences/stories?

· Who benefited in our stories?  

· What do our stories say about who you are; how you want to be or are in the world?

·  Bristol Boards				    · Magazines
· Markers					     · Paint 
· Glue						      · Colouring pencils
· Stickers
· Scissors

Prep/Materials
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Facilitator Tips: 

1. Facilitators should find time/opportunities to discuss the migration and movement of First Nations 
and other Indigenous people due to colonization and the Indian act – the creation of reservations and 
moving people onto reserve, displacement by residential school policies, and moving to urban centres 
due to poor conditions on reserves.   
2. Possibility of links to global contexts about historical patterns of movement – impact of wars, 
famine, droughts, and movement due to colonial histories and economic inequalities in the context of 
globalization. 

ß

ù Source: Adapted from  AMES Migrant Matters Facilitation Guides (Natasha Aruliah) with additions from the ISS of BC Multicultural Youth 
Circle Program Facilitation Manual  
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Media
Matters

This lesson explores the influence and impact that media has on one’s 
identity and self-image.  Students will screen the animation Keep it 
Real and have opportunities to discuss and reflect on how the cultural 
standards and expectations of gender identity and beauty are
 constructed and represented in the media and how they impact our 
thinking, behaviour and personal identities.
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To analyze how social, cultural, and historical contexts influence and are influenced by 
media images and messages

To understand how cultural standards of gender identity and beauty are constructed 

To analyze the representation of diversity (ethnic and otherwise) across various media 
platforms

To explore how Cultural Racism and Internalized Racism may impact our complex, per-
sonal identities 

To analyze factors (including media and peer) that influence personal health decisions

‘Keep It Real’ 
Beauty, Diversity, & Identity: Navigating the media Landscape

Estimated Time: 1.5 - 2 hrs (2 class periods)

Goals

Prep/Materials

· DVD player				    · DVD of Keep it Real
· Chalk or markers 			   · Chart paper
· Sticky notes				   · Pens and coloured felts
· Poster board
· Set up an account on www.blogger.com or www.wordpress.com

ä Lesson created by Wendy Chen, Media Education Specialist, Steinhardt School of Education, New York University, 
wendy.chen@nyu.edu  & Angela Brown, (HANDS cONsulting, www.handsondiversity.com)
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Ä Move the desks against walls to clear a large space in the middle of the classroom
Ä Tell students that one side of the room will represent “Strongly agree” and the opposite side “Strongly 
        disagree”. The middle of the room represents parts of the continuum “in between”.
Ä Explain that you will be reading out a series of statements and that they will be asked to move to the side      
         of the room that best reflects their belief or understanding of the statement. Challenge students not    
         to follow their friends or try to influence others’ opinions and to move to their positions in silence. Let the   
         students know that they are welcome to move from their original position to a new one if they feel that   
         their opinions begin to change during the discussions.
Ä After reading out each statement (once the students have settled into their positions) ask a sampling of 	
        students from each ‘section’ to explain why they chose to stand where they are standing. 

Statements:

Ä “The mainstream media has a big impact on my self image”
Ä “There are a lot of different cultures represented in the mainstream media “
Ä “The diversity of Canada and the United States is reflected in North American media.”
Ä “The mainstream media’s definition of beauty includes (or doesn’t include) diversity “
Ä  “I have wanted to change something about myself to fit in “
Ä  There have been times when I felt consumed by media demons who wanted me to “fit in” and 
          “be more like them”? 
Ä “I have somebody in my life who talks to me about the messages in mainstream media”
Ä “I see a lot of people in the media I watch, read and listen to who look like me and my friends.”
Ä “Beauty is in the eye of the beholder.”

Energizer: Where We Stand  (10-15 minutes)

Ù NOTE:   If a student says something particularly provocative, or offensive, try to draw out the opinions, life 
experiences and knowledge in the room and keep the conversations between the students rather than responding di-
rectly to the student.  Use probing phrases such as: ``What does everyone think of that comment?`` or ``How do other 
people feel about that?`` or ``Does that ring true for others?`` Would anyone like to respond to that comment?”  If this 
approach does not do justice to the subject matter, it is a good idea to inquire further with the student who first spoke 
from their place of ignorance/privilege/anger. Questions such as, “Are there exceptions to that?” “Where do you think 
you might have developed that opinion?” or other questions that acknowledge and honour the students’ voices and lead 
into a deeper discussion are often helpful. 
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Debrief Questions:
	 · For those who stood toward the “agree” side of the room when I made the statement, “I see a lot of 		
               	       people in the media I watch, read and listen to who look like me and my friends.” Describe how 
	       these people are typically portrayed, and in what instances do you come across these portrayals?  	

	 · For those closer to the “disagree side of the room”, “Why do you think there are so few people in the 		
	       media who ‘look like you’?”  How does this make you feel?  What do you notice about how 
	       celebrities of colour are viewed by the public?  What are the characteristics of these celebrities?  
	       How are the characteristics similar or different than White celebrities?

Activity 1: What I learned about gender identity  (35-40 minutes)
			         (Adapted from lesson created by James Chamberlain)

1. Ask students to think back to earlier grades and childhood experiences and to ask themselves: What messages did your school, 
community or culture teach you about what men and women were supposed to look, act and sound like when you were younger?”

2. Have students do a silent write of one or two paragraphs about what they learned  about ‘beauty and strength’; ‘masculinity and 
femininity’ or ‘what it meant to be a man or be a woman’. 

3. Ask students to think back to the messages they first received about gender and relationships when they were growing up and 
explain how to complete the What I learned about gender identity chart individually. (see pg. 56)

4. After completing their individual charts, ask them to share their ideas with a partner and tell them that they may be invited to 
share their thinking during the whole class debrief.

Debrief Questions:
· What were the most common messages about masculinity and femininity? How did these messages make 
      you feel?  How were your sources of information similar or different?  Do you think these ‘social scripts’ 
      are helpful/hurtful? In what ways?  

· How did these messages affect your thinking and/or behaviour when you first learned them?  
       How did they affect you later in life?  How do they affect you now? 

· Do you still hear about any of the messages we’ve discussed?  If so, which ones and what are the sources?

· Are there new messages about gender identity that you hear today?  What are the sources?
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What I learned about gender identity...

Message about Gender: In a phrase, explain what you were specifically taught about masculinity and 
femininity; beauty and strength. 

Source: Who or what told or taught these ideas or messages to you? (e.g. schoolyard, media, family, church, etc.)

Message impact: How might these ideas or messages have influenced or impacted your thinking or behaviour 
about your own gender identity or your perception of others?  How might they have influenced or impacted your under-
standing of what’s beautiful and how you understand or define strength?

Message about 
Gender

Femininity
 (ideal qualities and 
mannerisms that women 
are supposed to possess)

Masculinity
 (ideal qualities and 
mannerisms that men are 
supposed to possess)

Beauty 
 (what beauty is or looks, 
sounds and feels like)

Strength
 (what strength is or 
looks, sounds and feels 
like)

Other 
related 
gender 
issues:

Source Message Impact



Debrief Questions:
· What are your general thoughts about the animation?

· What do you think were its main messages?

· Were you able to relate to the experience of the girl portrayed in the film? Explain.

· How might media play a role in spreading messages about gender identity?

· How might these messages impact those who either don’t or don’t want to conform to the gender norms? 

· What might the title of the film suggest?

1. Draw a T-chart on the board or create one using two pieces of chart paper with the headings “MALE” and “FEMALE”. 
Create seven rows across the two columns, and label them in the following order: “HAIR”, “EYES”, “SKIN”, “HEIGHT”, “BODY 
TYPE”, “CLOTHES/STYLE”, “PERSONALITY” and “ECONOMIC STATUS” 

2. Provide each student with 3-4 sticky notes and ask them to select 3-4 categories from the board.  Have them write 
down adjectives of what they believe to be society’s expectations and ideals for the categories they’ve chosen for their par-
ticular gender.  Ask them to think about as many adjectives as possible and that they may include phrases to add descriptive 
details. Once they have finished writing, ask them to place their sticky notes onto the proper place on the chart. If there are 
any blank sections left on the T-chart, leave them blank and address them during the debrief.
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Activity 2: Screening Keep It Real (15-20 minutes)

Activity 3: Creating or Reflecting Reality? (20-25 minutes)

Ù

Ù

NOTE: Keep it Real is an animation that exposes the pressures experienced in a society that may not 
appreciate or value all cultures and types of beauty to the same degree. The girl portrayed in the film ultimately 
chooses to embrace her “true self” and her cultural heritage, thereby resisting the media messages which breed a 
sense of insecurity or inferiority. 

Tell students that they will be screening Keep It Real, an animation that was made by youth that addresses some 
of the issues discussed in the first activity. 

NOTE: Reiterate to students that we are discussing dominant cultural expectations and that they are not 
necessarily our beliefs of what is true or right or the way things ‘should’ be.  
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Ù NOTE: Explain to students that these societal expectations and cultural standards of gender, beauty, 
competency etc. are examples of Cultural Racism, a type of racism which devalues the ‘minority’ cultures. 
Minority cultures are considered to be flawed or inferior in some way, and progress is considered to have been 
achieved when minority groups become absorbed by the majority or dominant culture.  The majority culture is 
regarded as the ‘norm’ and superior to all others.  For example, as we discovered in the previous activities, the 
cultural standard of beauty teaches us that a beautiful woman must be characterized by blond hair, blue eyes, 
slender build, height etc.

The danger of Cultural Racism is that it may lead to Internalized Racism, when individuals have been forced 
to perpetuate and agree to their own oppression, turning the patterns that result from racism from the dominant 
society upon themselves, their families, and their cultural communities. 
For example, since the cultural standards of beauty is described by the above characteristics, one might desire 
to achieve them while devaluing their own (e.g. dying hair blond, losing weight, straightening hair, wearing coloured 
contact lenses, lightening skin colour etc.).

Debrief Questions:
· What are some general observations of these descriptions?

· Why do some of the categories include more descriptions than others?  Why are some left blank? 

· How are society’s expectations and standards about gender and beauty created?  Why are certain 
      characteristics deemed favourable and others unfavourable?

· What are some specific examples in the media that create or reflect these gender expectations or ideals?

· Which descriptions do you agree or disagree with?  Explain your thinking.

· What do you think the mainstream media and its advertizers gain by making us feel that we must fit 
      into ‘a norm’? 

· Think back to your responses from the first activity about your earliest memories of gender and beauty 
      identity.  How many of these societal expectations or ideals that applied then still apply now?  
      How might they influence/impact you today? 

Debrief Questions:
After explaining these two new terms, engage students in the following debrief questions:

· How might you have been influenced/impacted by Cultural Racism?  What can we do as individuals to 
      counter the type of Cultural Racism that is perpetuated by media messages, expectations 
      and standards. 

· How might you have been influenced/impacted by Internalized Racism?
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Wrap Up: (15 minutes)
Ä Invite students to do a silent write on the following questions in their reflection journals:

               · What would you share if you were to tell a peer/friend about the impact of media on: your sense of self, 
  	  your understanding of gender, your ideas about what is and is not beautiful and how you envision ‘success’.
               · What are you most proud of?  What are you ashamed of? Where do these feelings come from? 
               · What are the tensions between all the traditional vs. modern, and local vs. cosmopolitan influences 
	 in your life? 

 ð Assess that students have honoured the Class Community Agreements during the lesson discussions and 
activities (*You may also invite students to do self and peer assessments)
ð Observe student engagement and assess how cooperatively students are working together during the small 
group activities. Look for evidence of active listening, participation and cooperation. 
ð Assess that reflection journal responses combine previous experience and learning with frequent references 
to class activities and discussions
ð Look for evidence in students’ reflection journals that students understand:
		  · the impact/influence of media on one’s identity/self-image 
		  · the main messages from the animation, “Keep it real”
		  · how cultural standards of gender identity and beauty are constructed

Assessment & Evaluation

*You may use the following rubric scale to evaluate the above assessments: Powerful=5; Confident=4; 
Developing=3; Beginning=2; Not yet meeting expectations=1
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Follow Up:

1. Invite students to produce creative Mind Maps that explore their complex, personal identities. Provide them 
with large blank pieces of paper and have them write “Who I am” in the centre of the paper as their ‘key idea’. Tell 
students that the questions they answered in their reflection journals will help them develop the ideas for their 
maps. Encourage group members to connect their common feelings through the branches or webs as they discuss 
their experiences about who they are, who want to be and what influences their desires.

2. Set up an account on Blogger or WordPress, and provide your students with the username, password, and URL. As a homework assign-
ment, ask each of them to research examples of print ads or commercials from any country other than Canada or the United States. Ex-
plain to them how to access the account to share their research online with each other. Each of their blog entries should include a picture 
of one ad along with written commentary that addresses three main questions: 

		  · What are their observations on international standards of beauty?
		  · How do these ad examples compare with the ones they presented in class?
		  · Were these ads surprising, or predictable? Why?

Instructions for constructing a Mind Map:

Ù

NOTE: “The Ultimate Book of Mind Maps” by Tony Buzan (2006) will provide some creative samples 
of mind mapping.

Ä Write down a key idea in the centre of a blank piece of paper
Ä Think of new ideas related to the key idea 
Ä Using lines, colours, arrows or branches that radiate out from the centre, connect the 
         related ideas to the key idea 
Ä Draw quickly and write down key ideas without pausing, judging or editing
Ä Leave a lot of space so that you may add information over a period of time
Ä Personalize the map with your own symbols and designs in order to construct visual 
         and meaningful relationships between ideas
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Sexuality
Matters ‘Metamorphosis’: 

Exploring Gender and Sexual Identity  

Estimated Time: 1.5 - 2 hrs (2 class periods)

Goals

Prep/Materials
· DVD player
· Youth MADE Video Metamorphosis
· A class set of What I learned about Sexuality and Gender identity charts on 8 ½ X 14 paper.
· Chart paper					     · Felt pens
· Multi-coloured sticker dots (6 colours)	 · Student Reflection Journals

To reflect upon and question childhood influences and media messages about sexuality 
and gender identity

To analyze factors contributing to a safe and caring school community (e.g., respect for 
diversity, prevention of  harassment and intimidation)

To develop an awareness and appreciation of sexual diversity

To better understand the challenges that lesbian, gay, bisexual, transgender, queer and 
questioning (LGBTQ) students face in schools and society.

NOTE: It is important for students to have some prior knowledge and understanding of LGBTQ terminology 
and definitions and some anti-homophobia education around issues of name-calling and harassment based upon 
sexual orientation or gender identity.  See ‘Definitions’ (pgs.  86 & 87) and “The Power Staircase” (p. 78). 

This lesson enables students to reflect on how cultural and media 
influences have contributed to the development of pre-conceived notions 
of sexuality and gender identity.  Students will have an opportunity to 
engage in activities and discussions that will challenge their thinking, 
behaviour and understanding of the issues and experiences that LGBTQ 
people face. 

ä Lesson developed by James Chamberlain, Anti-homophobia educator.
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Energizer: Step into the circle (10 minutes)

Ä Explain to students that you will be reading numerous statements aloud and they will be asked to step 
into the circle if the statement is true for them.  If the statement does not apply, they should remain in their 
places. Each person must decide for himself/herself whether or not to self-identify. Explain that they will be 
doing this activity in silence.

Ä Optional preamble: 
Sometimes the ‘common ground’ and diversity within the group isn’t obvious. We’re going to get a chance to 
witness this in (supportive) silence. 

Ä Read out the following statements: 

	 Step into the circle...

	 · If you’ve ever felt judged because of something you couldn’t change about yourself
	 · If you’ve ever judged someone else because of something they couldn’t change about themselves.
	 · If you’ve ever made any homophobic remarks before
	 · If you care about someone who is LGBTQ 
	 · If you’ve ever felt alone, like you were the only person going through something
	 · If you’ve ever felt supported by friends or family
	 · If you’ve ever struggled with being your whole self with your parents/guardians
	 · If you’ve ever struggled with being your whole self with your peers
	 · If you feel comfortable being your whole self in your school 

Ä Thank the group for their honesty and their courage in participating in this activity and tell them that 
some of these statements will be addressed in the following lesson activities.

Activity 1: Anticipatory Guide  (50-60 minutes)

1. Ask students to think back to earlier grades and childhood experiences and to write down their initial thoughts about LGBTQ 
individuals from their earliest memories. You might use a key question to help them frame their writing such as:

What messages did your school, community or culture teach you about lesbian, gay, bisexual, transgender people when you were 
younger?”

2. Have students do a silent write of one or two paragraphs about what they learned or didn’t learn about LGBT people. 
Ask students to talk in triads about their prior learning. Then ask volunteers to share their thoughts with the class. 
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3. Encourage students to collectively brainstorm a list about where their information and messages about sexuality came from when 
they were younger. (i.e. schoolyard, media, family, church, etc.).  

Ask students to think critically and analyze the source and if they believe the information was fair.  Distribute a copy of the attached 
chart on legal-sized paper (8 ½ X 14) to each student to to track their prior knowledge.

4. Explain how to complete the chart by using a personal example about one message you received about a specific population when 
growing up. You might use an example based on  race, religion, class, age, ability etc. to draw analogies to other forms of oppression 
without leading the students with your own ideas about sexuality and gender identity. 

Ask students to fill out the chart individually prior to watching the Metamorphosis video.



Message about 
Sexuality

Heterosexuality
(opposite gender rela-
tionships)

Homosexuality
 (same gender relation-
ships)

Bisexuality
(relationships with men 
and women)

Transgender  
Issues
(gender Identity)

Other 
related 
issues:

Source Message Impact
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Message about Sexuality: In a phrase, explain what you were specifically taught about heterosexuality, homosexu-
ality, bisexuality, transgender issues and other issues related to gender identity (e.g. masculinity, femininity etc.)

Source: Who or what told or taught these ideas or messages to you?

Message impact: How might these ideas or messages have influenced or impacted your thinking and/or behaviour about 
sexuality and gender identity?

What I learned about gender identity...
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After completing their individual charts, invite students to work in small groups to complete a collective chart on a large piece of chart 
paper.  Randomly assign or ask students to select the following group tasks: 

Ä Recorder—records the group members’ responses; 
Ä Speaker—presents the group’s responses to the class; 
Ä Timekeeper—manages the time and materials and keeps the group on task; 
Ä Encourager—leads the group discussion, encourages all ideas shared. 

Ask the Recorders to recreate the chart onto the chart paper and to fill out the chart during the group discussion. Ask the Timekeepers to 
keep the group members on task and the Encouragers to facilitate the following discussion questions:  

· What were the most common messages about sexuality or gender identity amongst your group members? How did these messages 	  
       make you feel?  How were your sources of information similar or different?  Were the messages fair? Explain your thinking.

· How did these messages affect your thinking or behaviour when you first learned them?  How did they affect you later in life?  How do
      they affect you now? 

· Do you still hear about any of the messages you’ve discussed?  If so, which ones and what are the sources?

· Are there new messages about sexuality or gender identity that you hear today?  What are the sources?

· How might media play a role in spreading messages about sexuality and gender identity?

Ask the Speakers to post their group’s chart paper on the classroom wall and to share ONE apect of their group’s discussion 
with the class.

Next, distribute a set of different colour sticker dots to each group.  Invite all students to do a ‘Gallery Walk’, to peruse the information 
from the other groups’ charts.  Ask students to place their coloured dot on any information on the charts that is true for them.  Debrief 
this activity by discussing the patterns of dots and the students’ common experiences.

Review the Staircase of Power to emphasize the impact that stereotypes have on our thinking and behaviour 
(Stereotypes+Belief=Prejudice; Prejudice+Action=Discrimination).  Ask students how their earliest messages about sexuality and 
gender identity might relate to the Staircase of Power.

Ù NOTE: Discuss how the messages that we received in our childhood may have perpetuated stereotypes 
about sexuality and gender identity.  Also discuss how people tend to judge or prejudge individuals or groups of 
people based upon a very narrow set of criteria and misinformation.
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Activity 2: Screening Metamorphosis (25-30 minutes)
Tell students that they will be watching a video that portrays a young man’s struggle to be true to both his traditional culture and his sexu-
ality.  His testimonial describes his personal journey through homophobia and the complexities of identity, culture and family expectation. 
After the screening, engage students in the following debrief activity Where we stand.

Ä Move the desks against walls to clear a large space in the middle of the classroom

Ä Tell students that one side of the room will represent “Strongly agree” and the opposite side “Strongly disagree”. The middle of the 
room represents the ‘in between’ part of the continuum.
Ä Explain that you will be reading out a series of statements and that they will be asked to move to the side of the room that best reflects 
their belief or understanding of the statement. Challenge students not to follow their friends or try to influence others’ opinions and to 
move to their positions in silence. Let the students know that they are welcome to move from their original position to a new one if they feel 
that their opinions begin to change during the discussions.

Ä After reading out each statement (once the students have settled into their positions) ask a sampling of students from each ‘section’ 
to explain why they chose to stand where they are standing.  

Statements:

Ä This video opened my mind to a different perspective.
Ä It is completely safe for someone to come out in our school. 
Ä I would be completely comfortable if my best friend came out to me
Ä It is completely safe for two boys to hold hands walking down the hall
Ä LGBTQ people are well represented in the media
Ä Members of our school community (students, teachers, parents, administrators, and trustees etc.)  
         feel safe to be openly queer
Ä Social pressures make people hide who they really are in order to be accepted
Ä It is the responsibility of school and community leaders to help support youth through the process 
        of discovering ‘who they really are’.

Thank the group for their honesty and for their courage in participating and engage them in the following debrief questions.

Ù NOTE:   If a student says something particularly provocative, or offensive, try to draw out the opinions, life 
experiences and knowledge in the room and keep the conversations going between the students rather than respond-
ing directly to the student.  Use probing phrases such as: ``What does everyone think of that comment?`` or ``How do 
other people feel about that?`` or ``Does that ring true for others?`` Would anyone like to respond to that comment?” If 
the student says something discriminatory or offensive then you will need to intervene and remind students of the need 
for respectful dialogue and that everyone in the room deserves a safe place to learn.  If this approach does not do justice 
to the subject matter, it is a good idea to inquire further with the student who first spoke from their place of ignorance/
privilege/anger. Questions such as, “Are there exceptions to that?” “Where do you think you might have developed that 
opinion?” or other questions that acknowledge and honour the students’ voices and lead into a deeper discussion are 
often helpful. 
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Activity Debrief:
· For those who stood toward the “agree” side of the room when I made the statement, “Members of our 
school community (students, teachers, parents, administrators, and trustees etc.) feel safe to be openly 
queer, give some specific examples from your school community. 

· For those closer to the “disagree side of the room”, please explain why you disagree.  How do you feel about 
the last statement, “It is the responsibility of school and community leaders to help support youth through 
the process of discovering ‘who they really are’”.

		     Wrap Up: (15 minutes)

		       Ä Ask students to form their small groups and resume their group tasks.  Distribute a piece of chart 	 	
		              paper and one of the following questions to each group.  Ask them to represent their ideas on the 			
	                                  chart paper and to prepare to present them to the class. 
		                
Ä Group 1
What messages did the main character  receive from  peers, school environment, family and culture about homosexuality 
as a young child?  Was this a common message for students in the class?
Ä Group 2
How was the main character  treated by his immediate family?  How did this make you feel?  If you were in this situation, 
what might you do?  
Ä Group 3
How did the main character try to escape from the messages of his family and some members within his community? 
What do you think he means when he says “I realized that the people I loved loved a lie more than the true me”.  
Can you relate to this statement in any way?
Ä Group 4
What does ‘being normal’ or fitting into the ‘mainstream’ mean to you?  How does this video address these topics?  
How does this pressure affect your thinking and behaviour?   What are some challenges that your peers might face 
if they don’t ‘fit’ into the heterosexual  ‘norm’ of the school? 
Ä Group 5
What do you think the main character meant when he said  “Hate all looks the same to me”.  Does this ring true for you?  
What does hate look like to you?   What does it look like in your school and within your peer group outside of school?

Ä Invite the speaker from each group to present their ideas and facilitate a class discussion for the questions 
        that seem to encourage more dialogue. 

After the discussion, invite students to do a silent write in their reflection journals: 

	 · What impacted you most about the video Metamorphosis?

	 · What are three significant things you learned about yourself or others during the lesson activities?  
	        What issues around sexuality or heterosexism are you still wondering about?
	 · What can you do to actively challenge homophobia and transphobia within our school or your peer group? 
	 · What would you share if you were to tell a peer/friend about the impact of media on: your sense of self, 
  	        your understanding of gender, your ideas about what is and is not beautiful and how you envision ‘success’. 
	 · What are you most proud of?  What are you ashamed of? Where do these feelings come from? 
	 · What are the tensions between all the traditional vs. modern, and local vs. cosmopolitan influences in your life? 
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		  Assessment & Evaluation

			   ð Assess that students have honoured the Class Community Agreements during the lesson discussions 		
			               and activities (*You may also invite students to do self and peer assessments)
			   ð Observe student engagement and assess how cooperatively students are working together during 		
		                                   the small  group activities.  Look for evidence of active listening, participation and cooperation. 
			   ð Assess that reflection journal responses combine previous experience and learning with frequent 
			               references to class activities and discussions
			   ð Look for evidence in students’ reflection journals that students understand:

				    · the impact/influence of media on sexuality and gender identity 
				    ·   the main messages from the video Metamorphosis
				    ·  how cultural standards of gender identity and sexuality are constructed and represented.
				    · their rights to feel safe, valued and respected in their school community and beyond
				    · their roles and responsibilities in helping to create a school community that is safe 
				           and inclusive.

		  *You may use the following rubric scale to evaluate the above assessments: Powerful=5; Confident=4; Developing=3; 		
		     Beginning=2; and Not yet meeting expectations=1.

			   Follow Up:

			   Ä That’s so gay. Engage students in a discussion around the meaning of this phrase:  How many times a day
			    do you hear “that’s so gay” at school? When people say “gay” what do they really mean?  Brainstorm a list of 
			   the negative adjectives that ‘gay’ tends to describe (e.g. stupid, boring, wrong etc.) and highlight the
	  		  hurtful-ness and harmfulness of this  phrase. Discuss what alternate language students could use with 
			   others to express their feelings without using the word gay in a pejorative way. 

Ä Introduce the Kinsey Scale:  10% of our population is 100% heterosexual; 10% of our population is 100% homosexual; and the other 
80% span the spectrum in between.  Facilitate a class discussion on these statistics and the challenges that LGBTQ people face.

Ä Deconstructing Normal :  Draw a box on the board and ask what is normal? fill in answers inside the box? What does our society say is 
normal? Where do we get our messages about what is normal? What does media say is normal? What does education say is normal?  Clarify 
that there is really no OBJECTIVE definition of “Normal”, but we’re focusing on what various influences tell us about what ‘normal’ means.  
What can we do to filter those ideas about what normal is and isn’t?

Ä Use student’s written reflections and ideas and work with the school’s Gay Straight Alliance (GSA) club to develop personal and school 
plans of action to deal with homophobia and transphobia in a future lesson. 
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* Appendices *
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Migration: A basic glossary
Migration is the movement of people from one country or locality to another.  Many different terms are 
used to describe refugees, immigrants and the process of migration.  Some have particular legal mean-
ings, while some are fabricated, mean and offensive.  Using terms properly is an important way to treat 
people with respect and have an informed debate about these issues. This glossary should help!

Assimilation
From the Latin, assimilare: to make similar; the process whereby certain groups in are encouraged or forced to give up 
their cultural way of life and accommodate as quickly as possible to values and culture of another group. It is an eth-
nocentric, one way process of cultural exchange, in that only one group is expected to adapt, with the implied promise 
that group acceptance will be the social reward.

Citizen
A Canadian citizen is a person who is Canadian by birth or who has applied for Canadian citizenship through Citizenship 
and Immigration Canada and has received a citizenship certificate.

Deportation
when a host country forcibly returns someone to the sender country that they had left 

Detention
The practice of temporarily imprisoning someone. 

People who arrive as refugee claimants to Canada and to people who are awaiting deportation by the Canadian govern-
ment are often detained.

Human Trafficking
The recruitment and transport of someone without their full knowing consent for the purpose of exploitation.  

This can take different forms, including:
   * prostitution or other kinds of sexual exploitation
   * forced labour or services
   * slavery or practices similar to slavery
   * the removal of organs.
Victims of trafficking have either never consented 
to the trafficking or their initial consent has been 
rendered meaningless by the coercive, deceptive 
or abusive actions of the traffickers.

** Although the media often portrays 
anyone who helps migrants on their journey 
as a smuggler or trafficker, those who help 
refugees migrate are NOT the same as Hu-
man Traffickers, rather these people may be 
important supports for the Human Right of 
anyone to escape life-threatening persecu-
tion. Thought experiment: Hariet Tubman 
helped people escape the slave trade through 
her work as a conductor with the Under-
ground Railroad. Was Tubman a smuggler?
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Illegal (im)migrant/”Illegals” 
these terms are very problematic because they make people themselves seem illegal.  Usually these terms are intended to 
describe people who are refugee claimants or undocumented, neither of which are crimes under Canadian law.

International laws recognize that sometimes refugees need to enter a country without official documents or 
authorization, and that sometimes people need to enter a country in an ‘irregular’ way (eg. by boat).  It is misleading and 
dehumanizing to describe anyone’s existence as “illegal”.  

Immigrant 
a person who has settled permanently in another country.

 Canada’s immigration system has two main groups of migrants: economic class immigrants and family class immi-
grants.  Economic Class immigrants are selected based on their ability to become economically established in Canada 
soon after they arrive. Their ability to become economically established is assessed based on criteria such as their 
work experience, education, language proficiency, or business experience.  Family Class immigrants are people who are 
sponsored by a family member who is a Canadian citizen or permanent resident. The goal of the family class program is 
to reunite families in Canada.

Internally displaced person 
a person who is forced to relocate within their home country, for example by fleeing from one city to another.

Indigenous
the original inhabitants of a place. The terms First Peoples, First Nations, Aboriginal and ‘Native’ are used to refer to indigenous 
peoples of Canada.

 The terms First Peoples or Aboriginals in Canada are normally broader terms than First Nations, as they include Inuit, 
Métis and First Nations.  
***The Supreme Court of Canada recognizes that Indigenous Nations have original title (ownership) of all unceded land 
in Canada, but that is not considered in migration law.  The migration system is run by the State of Canada, not the 
Indigenous Nations who’s land Canada was made on.  Thought experiment: if Indigenous Nations hold original title, should 
they be involved in immigration decisions?

Migrant
a person who is outside their country of origin.  

This term is used to talk about everyone outside their country of birth, including people who have been Canadian citizens 
for decades.  It is also used for people currently on the move, people with temporary status or no status at all in the 
country where they now live.

Permanent resident 
a person granted the right to live, work and study in Canada, but cannot vote in certain elections, may be ineligible for certain 
jobs and may be deported if they or any of their family members commit a serious crime. 

 The person may have come to Canada as an immigrant or as a refugee.  Permanent residents can apply for a Canadian 
passport after they have been a legal permanent resident for three years. Permanent Residents who become Canadian 
citizens are no longer permanent residents.
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Refugee 
a person who is forced to escape persecution by leaving their home country.

Political refugee, Economic refugee, Environmental refugee – these terms have no official meaning in law. 
They can be confusing because they incorrectly suggest that there are different categories of refugees, which there are 
not, but they do point to the possible reasons that someone might be forced to leave their home country.

Refugee claimant or Asylum Seeker – a person who has fled their country and is asking for protection in 
another country. Canada will not officially recognize someone as a refugee until their case has been accepted in court. 
‘Claimant’ is the term used in Canadian law.  

Humanitarian and Compassionate Applications (H&C) are one of the ways of applying for asylum in canada 
as a Refugee Claimant.   H&C applications have a very small acceptance rate.

**In 2010, Bill C50 eliminated the right to have an overseas H&C application. it permits such applica-
tions to be returned unexamined or shredded. The new changes will be implemented no later than June 
2012. For example, now somebody from Mexico who applies and is rejected cannot appeal their removal 
notice because the Canadian Government has decided that “Mexico is a safe country”. 

Settlers 
A term used to describe all of those who have come to live in Canada since European colonization. This term often comes with 
the recognition that settlers have made home on lands that were already held and inhabited by Indigenous peoples.

Temporary Foreign Workers
People who are allowed to enter Canada for the sole purpose of working for Canadian companies. They have limited rights in 
Canada, can only stay here for a specified amount of time, and can only have certain kinds of jobs. 

Most temporary workers enter Canada through the Live in Caregiver Program (LCP) or the Seasonal Agricultural Work-
ers Program (SAWP). 

Temporary resident 
a person who has permission to remain in Canada only for a limited period of time.  This includes visitors, students, 
and temporary foreign workers, such as agricultural workers and live-in caregivers.

Undocumented / Person without status
a person who has not been granted permission to stay in the country, or who has stayed after their visa has expired.  

The term can include someone who falls between the cracks of the system, such as a refugee claimant who is refused 
refugee status but not removed from Canada because their home country is dangerous. 

Sources:
Canadian Council for Refugees (2010) - http://ccrweb.ca/en/glossary
Migration Information Source - http://www.migrationinformation.org/glossary/
BBC Migration Glossary (2010) - http://news.bbc.co.uk/2/hi/in_depth/3527123.stm#trafficking
Justice for Migrant Workeres BC - http://www.justicia4migrantworkers.org/bc/index.htm
No One Is Illegal - www.nooneisillegal.org
Mosaic - www.mosaicbc.com
Immigrant Services Society of BC - www.issbc.org

Compiled by AMES April 2011        “Copyleft”  please feel free to photocopy
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I AM HERE  DEFINITIONS

Racism
The use of institutional power to deny or grant individuals or groups their rights, respect, resources and representation based on the exter-
nal features such as the colour of their skin or hair texture.

Colonization
The process whereby one group or nation uses power to conquer and dominate another group or nation in order to obtain access to their 
human, natural and other resources. This power can be exercised militarily, politically, socially, economically and intellectually. Example: The 
imposition of a Western education system upon Aboriginal students constitutes intellectual colonization of Aboriginal youth.

Genocide
The deliberate and systematic attempt to destroy a national, racial, political, or cultural group.

Oppression
An action or system where people are `kept down` or kept from gaining or using power by unjust use of force or authority. It may be delib-
erate or an unintended outcome of social arrangements. (e.g. Racism, Homophobia/Heterosexism, Sexism, Classism, Abelism, etc. are 
examples of different forms of Oppression) 

De-colonization
The act or process of eliminating colonialism or becoming free from colonial status and seeking independent status. 

Ally
A person who recognizes the unearned privilege they receive by being a member of a dominant group and supports marginalized, silenced, or 
less privileged groups without actually being a member of those groups. Examples could be men who work to end sexism, white people who 
work to end racism, heterosexual people who work to end heterosexism, able-bodied people who work to end ableism, and so on. 

Unceded territory
To “not to yield or formally surrender to another”. Using this phase acknowledges that this land was never legally surrendered by the First 
Peoples of this region.   



75

CANVAS  DEFINITIONS

Stereotype
A false or general belief about a group of people that ignores the individual differences within that group

Prejudice
A frame of mind that tends to pre-judge a person or group in a negative light. This negative judgment is usually made without adequate 
evidence. These negative attitudes are often not recognized as unsoundly based assumptions because of the frequency with which they are 
repeated. They become “common sense” notions that are widely accepted, and are used to justify acts of discrimination 

Discrimination
The unequal treatment of people based on their membership in a group. It happens when people act on their prejudices. One may be discrimi-
nated against based on his or her age, gender, race/ethnicity, sexuality, ability, class etc.)  

Oppression
The unjust or cruel exercise of authority or power. Often refers specifically to abuse of power with a systemic and historical expression. 
(Racism, Homophobia/Heterosexism, Sexism, Classism, Abelism, etc. are examples of different forms of Oppression) 

Ally
A person who recognizes the unearned privilege they receive by being a member of a dominant group and supports marginalized, silenced, or 
less privileged groups without actually being a member of those groups. Examples could be men who work to end sexism, white people who 
work to end racism, heterosexual people who work to end heterosexism, able-bodied people who work to end ableism, and so on. 

Other pertinent terms: 

Power 

Power-over is the dominant form in our society. Often associated with violence or the threat of violence, power-over is the ability to 
force others to submit to your will, regardless of their wishes.

Power-from-within refers to the inner strength associated with courage, conviction, creativity and self-discipline. For some, 
power-within carries strong spiritual connotations.

Power-with is the result when we co-operate with others to achieve shared ends. It comes from our ability to listen to, empathize with 
and understand others, and to identify shared beliefs or interests. 
Power-with is both the key to multiplying our individual strength, and the ultimate goal of reshaping society along fair and just lines. (Ally-
work is a great example of this!) 

Privilege
Unearned power that gives certain groups economic, social and political advantages in society.
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CANVAS  DEFINITIONS cont...

Individual racism 
is commonly referred to as individual expressions of negative attitudes or behaviours such as racial slurs, harassment, racial graffiti or 
aggressive acts. Most people recognize this form of racism but perceive it to be overt racial hatred acted out by bigoted social deviants. It 
is important for us to recognize that individual racism is deeply rooted in the individual’s system of beliefs, values and his/her ideology of 
racial superiority. (Henry & Tator, 2000)

Systemic racism
Is implicit and mostly invisible; it is embedded in the policies and practices of institutions and organizations. Systemic racism operates 
directly or indirectly to sustain the power structure and advantages enjoyed by the dominant groups. It results in the unequal distribu-
tion of economic, social and political resources and reward among different “racial” groups. It also denies People of Colour access to fully 
participate in society and creates barriers to education, employment, housing, and other services available to the dominant group (ibid.).

Cultural racism
is a system of values and ideologies that are based on racial differences, cultural superiority and inferiority. These values are produced, 
maintained and reproduced through powerful institutions like the media and popular culture such that the dominant ideologies become the 
“taken-for-grant” and norm for society. This form of racism is entrenched in society and it supports, allows and perpetuates individual and 
systemic racism. 
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WITNESSING TRIANGLE

Offender(s) Receiver(s)

Externals/OutsidersExternals/Outsiders

Witness & Co-witness(es)

80
Adapted from Angela Brown, M.Ed. & F. Ishu Ishiyama, Ph.D (2009).  Break the Silence:  The Power of Active Witnessing.  
Intermediate Curriculum Document. Vancouver Board of Education.
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   Name __________________		  I Am…..	          Date __________________
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Responses To The Offender(s)

Wait a minute.

That’s not funny.

I disagree. (or) I don’t feel that way. (or) 
That’s not true. (or) That’s not fair.

I’m surprised to hear you say this. 
(or) Ouch! That hurts!

Has your experience always been 
this negative?

Everyone? (or) Always? 
(or) All the time? 

Excuse me, but what did you say? 
Could you repeat that? 
(or) What do you mean?  

I’m not comfortable with what you just 
said.

It sounds like a stereotype 
(or) bias (or) a prejudice.

That’s homophobic/racist/    
  sexist/classist . . .

 If I were you, I’d be really   
embarrassed to have said that.

Are you sure?  Where’s the proof?

  Adapted from Angela Brown, M.Ed. & F. Ishu Ishiyama, Ph.d (2009).  Break the Silence:  The Power of Active Witnessing.  Intermediate   
  Curriculum Document. Vancouver Board of Education and © F. Ishu Ishiyama, Ph.d (2006). Active Witnessing for Prejudice Reduction and Community 
  Development: Trainers’ Manual for Facilitating Anti-discrimination Response Training (A.R.T.). 
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Responses To The Receiver(s)

I’m on your side. (or) I’m with you. (or) My 
friends and I saw what happened and 
we’re worried about you.

Are you alright?  You don’t deserve this.
It’s so unfair. 

I’ll go with you to find a teacher/parent/
principal/supervision aide to get help. (or) 
Let’s go and get some help.

That must have hurt/annoyed/ 
 disappointed you.

How are you feeling? (or) If I were you, I 
would feel really annoyed and offended. (or) 
You must feel offended/hurt/__.

I’m feeling sad/upset/worried.    
How about you? (or) I am shocked!  
Are you okay? 

Do you realize what he/she has just done to 
you? It was discriminating. (or) What he/
she did is wrong/hurtful because . . .

How frustrating/embarrassing this must 
be fore you! I think you/we should tell this 
person how you feel.

It was a racist/homophobic/sexist/ 
________ comment. He/she should 
say sorry.

I wish he/she hadn’t said such  
an unfair/awful/rude/___thing.

It must have been terrible to be treated like 
this. This happened to me once . . . 

This is not the first time this has happened. 
What did you do the last time?  

  Adapted from Angela Brown, M.Ed. & F. Ishu Ishiyama, Ph.d (2009).  Break the Silence:  The Power of Active Witnessing.  Intermediate   
  Curriculum Document. Vancouver Board of Education and © F. Ishu Ishiyama, Ph.d (2006). Active Witnessing for Prejudice Reduction and Community 
  Development: Trainers’ Manual for Facilitating Anti-discrimination Response Training (A.R.T.). 
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Responses To The Co-witness(es)

I can’t believe it. Did you hear what I heard?

I don’t know what we should do but we have 
to do something.

Who else thinks this is unfair (or) wrong?  

Ouch! That must have really hurt.

I’m feeling really uncomfortable about this. 
What do you think?

We can’t just stand around and  do nothing.

The class should know about this. 
Let’s talk to the teacher.

This is a kind of discrimination (or racism/
homophobia/sexism).  No one should be 
treated like this.

I’m scared to say something.But I don’t 
want to ignore this or walk away.  Will you 
back me up?

We can’t keep silent and let this go on.

  Adapted from Angela Brown, M.Ed. & Dr. F. Ishu Ishiyama (2009).  Break the Silence:  The Power of Active Witnessing.  Intermediate   
  Curriculum Document. Vancouver Board of Education and © F. Ishu Ishiyama (2006). Active Witnessing for Prejudice Reduction and Community 
  Development: Trainers’ Manual for Facilitating Anti-discrimination Response Training (A.R.T.). 
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Responses To The External Outsider(s)

This is serious. We need your help.

Can you please help me?

Let’s talk to someone from the 
_________ (Student Council/ GSA/
Diversity Club) 

I’m very upset/worried/angry ______ 
about what happened today.

My friend is in trouble.  What should I do?

This is what I saw yesterday.  
 We need to do something today.  

We need your help/advice/support now.

We can’t let this go on in our school. This is 
a form of_________ (homophobia, 
racism, classism, discrimination etc.)

I trust you and need to talk to you. This is 
what happened to my friend.

This is what happened. 
I think . . . 
What do you think?

  Adapted from Angela Brown, M.Ed. & Dr. F. Ishu Ishiyama (2009).  Break the Silence:  The Power of Active Witnessing.  Intermediate   
  Curriculum Document. Vancouver Board of Education and © F. Ishu Ishiyama (2006). Active Witnessing for Prejudice Reduction and Community 
  Development: Trainers’ Manual for Facilitating Anti-discrimination Response Training (A.R.T.). 
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METAMORPHOSIS  DEFINITIONS

Glossary:   Words are a key component to understanding and respectful dialogue.

Ally - Someone who is not LGBT but who is supportive of LGBT people and their well-being.

Bisexual - A person who is attracted physically and emotionally to both males and females.

Gay – A person who is physically and emotionally attracted to someone of the same sex. The word gay can refer to both 
males and females, but it is more commonly used to identify males.

Gender - A socially influenced concept of identity based on the roles, behaviours, activities, and appearance that are 
on a spectrum from masculine to feminine.

Gender expression – how a person shows his or her sense of gender to others.

Gender identity – A person’s internal sense or feeling of being male, female, or a blend, which may not be the same 
as their birth gender or how they present to others.

Heterosexism – The assumption that everyone is heterosexual (straight), that this sexual orientation is the only 
natural orientation and that it is superior. Heterosexism is much more pervasive and subtle than homophobia and can 
be seen daily in media and advertising.

Heterosexual - A person who is physically and emotionally attracted to someone of the opposite sex. 
The more commonly used word for heterosexual is “straight”.

Homophobia/Transphobia – Fear, ignorance, and mistreatment of people who are LGBT, which is directly related 
to the silence and invisibility that has historically hidden them.

Homosexual - A person who is physically and emotionally attracted to someone of the same sex. Because of its 
medicalized history, most people prefer the terms gay, lesbian, two-spirit or queer.

Intersex – A person who is born with an anatomy that does not seem to conform to expectations of distinctly male or 
female gender. In some cases it is not discovered until puberty.

LGBT - A common acronym which means Lesbian, Gay, Bisexual, Transgender. It is intended to include all sexual minor-
ity people, and sometimes includes a Q which can mean Queer or Questioning.

Lesbian – A female who is attracted physically and emotionally to other females.
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Queer – A historically negative term for homosexuality. Recently this term has been reclaimed by many LGBT 
people, especially youth as a term to reflect the lives of gay, lesbian, bisexual, transgender and two-spirit people.

Sex - A biological classification based on physical attributes such as sex chromosomes, gonads, sex hormones, 
internal reproductive structures, and external genitalia. At birth, it is used to identify individuals as male or 
female.

Sexual Orientation – A term that refers to being physically and emotionally attracted to people of a specific 
gender. A person’s sexual orientation and their gender identity are separate and distinct parts of their overall 
identity. Although a child is not usually aware of their sexual orientation until adolescence, they usually have a 
strong sense of their gender identity. Terms like “sexual preference” and “lifestyle” are poor substitutes as
they imply a choice which most lesbian, gay and bisexual people say is not their reality.

Transgender/Trans – A person whose gender identity, appearance, or expression does not fit with conven-
tional ideas of male or female. Being transgender or transsexual does not determine any specific sexual 
orientation. Therefore, trans people may additionally identify as straight, gay, lesbian or bisexual depending on 
who they are most attracted to.

Transsexual – A person who experiences intense personal and emotional discomfort with their assigned birth 
gender. They may opt for various changes to physically alter their body to match how they see their gender. These 
range from simple things like hair and clothing to sex reassignment surgeries as adults. Because of its medical-
ized history, many transsexual people prefer the terms “transgender” or simply “trans”.

Two Spirit – An Aboriginal notion of LGBT people as special and honoured based on their unique abilities to 
understand both male and female perspectives.

Glossary compiled by the VSB



Who is AMES?

AMES (Access to Media Education Society) is a registered charity (est. 1996) 

dedicated to using the media arts to support youth-led community development, 

encourage peer-based expression and education and promote social change.

Guided by a Board of Directors that includes teachers, professors,

 community workers, students, film-makers, artists and activists, 

AMES’ mission is to fulfill its Statement of Purpose by:

	 •  providing broad-based and subsidized access to media training and technology 

	 •  collaborating with other organizations to design and deliver 

	      community-based media programming 

	 •  promoting media literacy and socially-responsible image production 

	 •  providing hands-on opportunities for people to use video as a tool 

	      for education and self-advocacy 

	 •  circulating student productions within a range of public areas 

				    Ä www.accesstomedia.org    
 


